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-~ State Semimary-Notice —— —— = —

" A GENTLEMAN of good moral character,

and one who is well qualified to teach English

—-Grammer; Geography with theuse of Mapsand———
Globes, Natural Philosophy, Treggnometry with
its application to Surveying and'Navigation;
and who can also instruct students in Book-keeping,
is wanted to take charge of the English department
in the State Seminary at Bloomington by the 15th
day of May next. ’
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The compensation to a teacher at the present time, cannot
he very great; but the Trustees of the Institution,
hope to have it in their power in a few years, to make"

. the superintendance of this depdrtinent in the Seminary,
an opjeét worthy the attention of scientific gentlemen.

By order of the Board of Trustees

D.H. Maxwell
Secretary of Board
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Preface -
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During his term as Chairman of the Departmeént of English _ -
at Indiana University, from 1966 until his death in 1968, Wil-
liam Riley Parker began collécting material concerning the his-
tory of .the Department. His intention was to compile its his-
tory as part of and a prelude to the writing of a larger history of
 English studies in America. “This collection is neither of the
works Professor Parker would have written. It offers only to
suggest some of the significant events and topics in the Depart-
ment’s history and to bring together and preserve some of the
material Professor Parker had assembled, especially the remi- .
niscences of faculty members and former students which he in- .
vited and published in the English Deparfment Newsletter and
the Annals he compiled of the Department’s first century.
Perhaps the publication of these materials will realize an-
other of Professor Parker’s intentions as well. Writing in the
spring of 1968, he noted:

)

NEXT FALL, when we celebrate our centennial as a Department, exactly half |
of our full-time faculty (i.c., thirty-ninc persons) will have no memory of the
Department carlier than the fall of 1960. Out of scventy-cight, only forty of us
will have known James A. Work, who did more than anyonc clse to give the De-
partment national prestige. As we inaugurate a two-course “load,” only thirty-
four of us will remember the four-course load—and the old English Building, and
the birth of Victorian Studies, and the last of the Visiting Critics, and starting
salarics as high as $5,200 for thosc with the Ph.D., $4,800 for thosc without.
We shall bcgin'our sccond century with half of the Dcpnnm’yht born since
February 1929—-when two of our present colleagues were already teaching
here, when our full-time English faculty totalled twenty-cight, when the salary
range was from $1,800 to $5,200, and when Agnes Elpers had been on the job

- as departmental sccretary for two and a half years. As George Herbert said,
“Youth lives on hope, old age on remembrance”; and next fall will be a time
for remembering, so that hopes can be more tolidly based. We arc now what we
are, in part, Because of what we have been. !

Now that the Department has begun its second century and

Do ) ! ) 5
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~has entered a period when the condition of growth and develop-
ment will be constraint and consolidation rather than the extra-
ordinary cxpansion. of the past quarter century, it is all the
, more important that we look to what we have been and should
—TWWW*MWMd should-beecomes -
I wish to thank the -faculty members and former students-
who have written portions of the chronicle which follows for
their recollections and their permission to include them in this
collection. I wish also to thank Roy Battenhouse, Philip Dagh-
lian, Mary Gaither, Rudolf Gottfried, “*William “Wilson, and -
Samucl Yellen for tll;leir suggestions of what to ipclude and
their counsel about How to organize the material. MaB Parker
first suggested that her husband’s research into the history of
the Department could be consolidated and extended, and she
was generous in making his papcrs availablé. Agnes Elpers knew
much of the information we all needed in order to edit this
collection, and she knew where we might find most of the rest.
Warren Shirey and the staff of the Office of the University
Registrar and Mary Craig of the University Archives were also
g helpful in providing data about enrollments and University bul-
letins and tatalogues. The publication of this work has been
made possible by a grant from the Indiana University Founda-
tion. - —
Finally, 1 wish especially to remark gratefully on the con- -
tribution of Frank Davidson to the planning and writing of this
material. He came to the Department and the University as an ="
undergraduate in 1907 and remained serving them both well
. past his retirement from the faculty in 1956 until his death in
1971. I cannot presume to decide the dedication of a collection
in which so .many people have had a part. But two men have
" been much on my mind as I have prepared this collection for
the press: Frank Davidson, who lived and helped to fashion so
much of the Department’s history; and William Riley Parker,
whose essay on the beginnings of departments of English in
America begins this collection of materials and suggests how
much was lost when he did not live to complete the work he
had so carefully prepared. )

Dbr\‘ald J. Grays
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Where Do English Departments
Come From?

William Riley Parker— -

First printed in College English, 28 (1966-67), 339-51. Reprinted by permission of

the publisher.
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My Topic-Question—Where do English departments come
from?—is not intended to be funny, but my answer_may strike
you as at least ironic. I shall try to answer with something
clearer and more illuminating than “Out of the everywhere into
the here.” I shall try, in fact, to be very definite, and I want you
to know at the outset my purpose. If this were a sermon instead
of a history-lesson, I would take my text from Cicero, who said,
you will remember, “Not to know what happened before one
was born is always to be a child.” He said this, of course, in
Latin, which is the language in which English studies began and,

to some extent, long continued, and, which is still a language

that all serious students of English literature had better know,
despite the fact that we are now allowing it to disappear from
our public schoofs. But that is a sermon for another occasion.
Cicero’s dictum points up my purpose on this one. Even if his-

_tory does not truly repeat itself, knowledge of it may, at least

sometimes, give current problems a familiar, less formidable
look. Moreover, neglect of experience, persohal or recorded,
condemns us to repeating its follies. To live intellectually” only

"in one’s own time is as provincial and misleading as to live in-

tellectually only in one’s own culture. TheSe truisms, if you

" will accept as well as forgive them, apply to the history of the

teaching of English as much .as they apply to the history of

" other matters. And they apply to the recent as well as the dis-

tant past. It can be most useful to know with certainty how
raw and how new some of our problems really are. So let us be-

Y
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gin with recognition of a simple-fact: the-teaching of Englishyas
a constituent of college or university\edugatiof, is only about
100 years old, and departments of Englistare younger stith
Let me underline this by defining “English.” A recent diction-
ary will tell you, not to your great surprise, that it can mean
“English language, literature, or composition when a subject of
study.’’ It may surprise you, however, to know that you will
© not find this definition or anything like it in the 1925 Webster’s
unabridged dictionary or in the thirteen-volume Oxford English
Dictionary. Its absence from these is significant. Its absence
from the new Random Hoss dictioniary is shocking.
Since I am myself an Fnglish teacher, I cannot resist answer-
ing my. question first with a-fIdyrish of rhetoric, and finally
with wh¥t I hope. will be a full an
begin by twisting a tired Shakespearean €75 a wise child
that knows his own parents. “English” as a recognized acade-
mic subject was not self-begotten, nor did it spring fully armed
from the forehead of ancient rhetoric. It is a normal and legiti-
mate child. It is not a foundling. Present-day professors and
graduate students of English should be more aware, therefore,
of its oncg proud parents, both of whom are still very much
‘ alive—though 'living apart. The child, grown to vigorous man-
hood, is today somewhat ashamed of both, and sees as little of
them as possible. Proud of its own accomplishments, confident
in its present prestige, 1t would like to forget its origins. A littie
more than fifty years ago, after ncglecting its mother for some
time, it became alienated from her, and became more than ever
" “its father’s son. Then, exactly ten years later, it broke with its
father. Since increased maturity and a sense of maturity some-
times carry the promise of reconciliation in such domestic trag- .
edies, there is still the possibility, of course, that the child will
some day not only feel proud of its parents but cven be willing
to learn something from them.
As I have said; English was born about 100 ycars ago. Its
mother, the cldest daughter of Rhetoric, was Oratory—or what
we now prefer to ¢all public speaking or, simply, speech. Its -
father was Philology' or what we now call linguistics. Their mar-
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_riage, as 1 have suggested, was shortlivedy-and-English-is-there—-—-
fore the child . of a breken home. This uphappy fact accounts,
,pcxha s forits T mde CIce a 1ts 1ater Ditter-
ness toward both parents. I date the break ‘with the mother,
however, not from the disgraceful affair she had with Elocu- "
tion, but rather from the founding of the Speech Association of
America in 1914, which brought, as was hoped, the creation of
many dcpartments of speech I date the break with the father,

" not from his happy marriage to Anthropology, but from the
founding of the Linguistic Society of America in 1924, and the
developing hostility of literary scholars to non-prescriptive
grammar, new terminology, and the rigors of language study.:
Splinger groups fotrm when their founders feel their interests

- neglected, and English teachers, absorbed in what they con-
sidered more important business, were indeed neglecting speech
by 1914 and losing all vital concern with linguistics by 1924.

I_might go on to speak of the unfortunate divorce of lin-
guistics and speech, who, in my unromantic opinion, were Bn ~ '
viously “meant for each other.” Optimists like me can hope for
an evenfual family reunion, but pessimists will, of course, point
out that this is impossible because, with the passage of time, the
parents have actually forgotten each othgr and the chlld has al-
most forgotten the parents. Because there is an element of truth
in this charge, I choose to begin by telling (or remlndmg) you
-of thc family h.story, reconciliation requires remembrance
along with wisdom and good will.

But now I must drop this domestic metaphor and turn to
the prosaic details of the history of English studies and of the
teaching and eventual de}»artmentahzatlon of English language
and literature. S

To prevent somg, pou:ntlal confusion, let us recall that En-
glish studies—or serious scholarship or criticism devoted to En-
glish language or literaturg—are much-older than any teacking of

~. English. English studies date from Tudor time and are a fruit of

the English Renaissance and Reformation. Let me hammer this
point home with some illustrations; if in every instance I haw’
not yet found the very first example of a now familiar phenom

-
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enon of our,field, I very much hope that you will correct me.

- Serious linguistic scholarship on English begins -in the 1560’
with-the-work—of-Eatrence NowelhJohnJosseliny Witham-Lam-—- -

. barde, and Archbishop Matthew Parker on Anglo-Saxon. Serious

" biographical and bibliographical scholarship on English litera-
ture begins even earlier, in the 1540's, with the -impressive
Latin catalogues of John Leland and Bishop® John Bale. Impor-
tant lexicographical scholarship also dates from the sixteenth
century, though the first really English dictionary was Robert
Cawdrey’s, as late as 1604. Unless you choose to begin with
Caxton or, perhaps, Polydore Vergil, serious editing of impor-
tant English authors-is inaugurated by Thomas Speght’s Chaucer
in 1598, which, in a prefatory life, also gives us, to the best of
my knowledge, the first separate biography of an English liter-
ary figure written because he was a literary figure. Francis =
Thynne’s prompt review of Speght’s edition is probably oyr
first example of scholarly reviewing; as you may recall, it greatly
influenced Speght’s second, revised edition of 1602. The first T
publicatien of vagiant readings of a single work ‘was in 1640, by
John Spelman;"pr’.S. Eliot was not the first poet to annotate his )
own work (in The Waste Land, 1922); Thomas Watson did thi
for his Hekatompathia in 1582, Perhaps the first annotation of
separatc works begins with the notes by “E.K.” on Spcnser’s
Shepheardes Calender of 1579 and John Selden’s notes on
Drayton's Poly-Olbion of 1613. The first whole volume to be
devoted to anngtation .of a single literary work was Patrick
Hume's 321 closely printed pages on Paradise Lost in 1695. R,e-
cognizable criticism of English literature-dates from the six-
teenth century, and the collection of critical opinion on authors
begins with Sir Thomas' Pope Blount in 1690 and 1694. Source
study of English drama begins with Langbainc in 1691. Perhaps
the first truly scholarly biography, with ample footnotes .and
indication of sources, was Thomas Birch’s life of Milton in 1738.

One could easily go on; it is fun to collect *‘firsts”; but per-

haps I have said enough to remind you that there was a consid-¢
erable and venerable tradition of serious scholarship and criti-
cism ‘on English language and litcrature long before there was

d /
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any continuous teachlng of these subjccts I have to put it this

way, carcfully, because Archbishop Ussher and the Spelmans,
father and son, tried hard to have it otherwise: a chair of Anglo-

Saxon was actually established at Cambridge in the 1640’s, but
the English civil war and the deaths of both the Spelmans and
the first and only holder of the chair, Abraham Wheloc, aborted
this experiment, and Cambridge did not have another professor
of Anglo-Saxon until 1878 and did not have a professor of En-
glish literature until 1911. It is interesting to speculate on what
the history of our profession might have been like had the aca-
demic study of English actually begun in 1640, two years after
Harvard College opened. But Harvard was not to have a pro-
fessor of English until 1876ywhen, ironically, it granted its first
Ph.D. in English to a man w\{ never entered the teaching pro-
fession. Oxford had a professorship of poetry as early as 1708,
but this was to mean classical poetry only until long after the
teaching of English literature had otherwise established itself as
an academic subject. Even Matthew Arnold, who in 1857 broke
all traditions by lecturing in English instead of in Latin, never
thought “of himself as a professor of English. Oxford did not
have a university chair of English literature until 1904. When
the Modern Language Associationfof America was founded in
1883—only eighty-three years ago—twenty leading institutions
were represented at the organizational meeting in New York,
and at all twegty of these institutions there were only thirty-
nine faculty members in English.

I stress these dates in order to remind you that the teaching
of English is a Johnny-come-lately—a fact that has some rele-
vance to any answer given the question “Why can’t Johnny
read?” Our research and criticism are old; our jobs are new.
Our profession as sgholars demonstrates richly the lessons
learned from four centuries of experience; our profession as
teachers is still wrestling strenuously and confusedly with ini-
tial problems that mass education has suddenly and greatly ag-
gravated. Ag scholars we have matured; as teachers.we—the same
people—are still children in our ignorance ﬁocence, still
fumbling and faddish and lacking well-defined goals. These, 1

~ n
12 '




oD ' . o - | <
The Department of English at Indiana Undversity, 1868-1970

-

reallze are strong statements, and I mean-to explaJn and suppqrt
them before I finish. ‘Meanwhile, however, let me say that I
think 1 am talking to you about one of the central problems of
our profession—and one which, in my experience is almost
never discussed. oo
When, where, and by. whom the formal teach1ng of Enghsh
'began at any level of education is not, I believe, known and
.o . . probably will never be known. From very early times it inevit-
. ably formed some part of the “petties” (or primary, elementary
S education as conducted in the parish, or under private tutors, er " /-
'however) Exactly when it extended upward intg secondary ed- ‘
* .ucation, i private day or boarding schools, is; only approxi- .
. mately known; grammar schoc@' were ‘originally designed to
teach Latin grammar, but in thé®Second half of thé eighteenth
century a slowly increasing number ‘of such schools.i in Enghsh P
. ~ were professinig what was called an “Engllsh educatlon, in con: "»’. '
LI ‘trast ‘to the usual-classical education preparatory to a university,
as their aim. This term is now potentially misleading; it em-
braced conisiderably more than English language, literature, or’
compos1t1on but it normally 1nclu?ed composition, or “rhet-
oric’ injthe mother tongue. On this side -of the Atlantic; when
Benjamm Franklin pubhshed in- 1750, his’ Idea of en English
~ School, he had in mind a very fadical idea indeed—a utilitarian
education for citizenship conducted entirely in the English
language. Naturally, it -was never tried, but a compromise was
attempted. An academy in Philadelphia opened in 1751 witha -
>~ so-called “English School,” and when the academy became a

- college in 1755 (later to: be called the University of Pennsyl-~
vania), the second head of its- English School, Ebenezer

.. Kinnersley, was given the title Professor of the English Tongue

: Qf ‘%5"‘ and Oratory. Significantly, he was both a Baptist clergyman and "’

. a scientist; his experimenfs in electricity were second in lmpor-
tance only to those of his friend Franklin. Even more signifi-
cantly, the title given to Kinnersley, who was probably our -
first college professor of English in any sense, contdined: the e
word, “Oratory.”. Oratory, you may renfember, I have called the ’
mother of “English.”: We shall see in a moment how" th1s hap-

A
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pened, but meanwhile l’et us notice that when Kinnersley. re-
signed in 1773, his successor at Pennsylvania, the lawyer James
Wilson, actually gave some lectures on English literature.

In order to understand this momentous development we
must turn, not to England, but to Scotlind. During the four de-
cades from, roughly, 1742 to 1783, George Campbell, Henry
Home (Lord Kames), the philosopher-historian David Hume, the
‘political economist Adam Smith, and other influential Scots-
mren agreed on the importance of the arts of public speaking and
. reading, not only for prospective clergymen, but also for edu-

cated” citizens fin’ general. Afa young man, Adam Smith lectured

on rhetoric and literature at Kirkcaldy in 1748-51. Another
member of this “Scottish school of rhetoric,” the popular Edin-
burgh preacher Hugh Blair, began to read lectures on composi-
tion i the University late in 1759, and the following year the
town council made him professor of rhetdric. The experiment
was given botH significance and permanence in April 1762 with
the founding of a regius professorship of rhetoric and belles-

“lettres, to/which Blair was appointed. Rhetoric was, of course, -

one of the oldest subjects in university education, but some- .

thing now happened to it. Blair held this post until 1783, and,
“unlike the Oxford Professor of Poetry, who had a similar op-
portunity, he chose to lecture in English on English literature.

Moreover, when he resigned in 1783 he published his lectures.

and thus gave other institutions a popular textbook, which

"Yale adopted in 1785, Harvard in 1788, and Dartmouth in 1822,

[

ir’'s was not the only textbook available, however, and jthe

titles of some other influential ones may help me to make the
point I am now concerned with. There were, for example, John
Ward’s two-volurtne System of Oratory (1759) and Thomas
Sheridan’s Lectures on Elocution (1763); and. William Ene

field’s The Speaker (1774), which guickly became, and long re- -

. mained, the authoritative ‘anthology of ‘“recitations” from
Shakespeare, Sterne, Pope, and more recent writers.

In.an age that produced Charles Fox and Edmund Burke in -

" England and Patrick Henry and James Otis in America, thg
atmosphere was Tight for a mushrooming of popular interest in

+
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oratory and “elocution.” What had caused this, I suspect, was
the dramatic development of parliaments in the eighteenth cen-
tury and the emergence of great orators who were not clergy- -
men. In the second half of the eighteenth century the idea i
caught on quickly in America, inside, and even more outside,
classrooms. The coming century was to witness the fame of
Henry Ward Beecher, John Calhoun, Henry Clay, Stephen
Douglas, Robert Ingersoll, Wendell Phillips, Daniel Webster, and - )
others—to say nothing of a short, simple address delivered at a
place called Gettysburg. Early teachers of “English” were also,
usually, teachers of speech. As in ancient Greece and Rome, the
art of ‘rhetoric” once again embraced non-clerical oratory.

In 1806 the Boylston professorship of rhetoric and oratory -
was founded at Harvard, and the first appointee was John
Quincy Adams, who later became President of the United
States, thus setting a provocat;ve precedent for all future
teachers of English! Adams’ lectures, published in 1810, were
the first attempt by an American to reunite rhetorical theory
with classical dgctrines. The Boylston professor from 1819 tow

- 1851 was Edward Tyrrel.-Channing, teacher of Dana, Emerson,
Holmes, and Thoreau. The first half of the nineteenth century
in the new republic was a time of many public lectures, of ly-
ceums and other popular societies for l#erary and liberal edu-
cation, of literary and debating societies on college campuses,
and, in general, of much amateurish and informal attention to
both rhetoric and belles-lettres. Although Emerson’s famous
“American scholar” address was delivered in 1837, it is 1mpor-
tant to remember that this was not a time that produced in
America any literary or linguistic scholarship of real substance,
and the professor of English language and literature did not im-
mediately emerge. In thg United States before 1860 only a very . -
few colleges ventured toimention English literature as a subject
in their catalogues or announcements. Dartmouth dared to do so
in 1822. In 1827 Ambherst offered- ‘“Lectures in Enghsh and
American Literature” as a part of a bravely projected modern
course of study to parallel the traditional one for the ancient -
languages and literatures, but the offering was soen withdrawn. -
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Another -Anjerican pioneer was Middlebury, whose 1848-49
catalogue announced ‘Critiques on the British and American
Classics'" as [a course in the third term of the junior year, and -
this offering survived for some decades. On the other hand,
Oberlin Cqllege considered Shakespeare unsuitable for mixed
classes until 1864. The regius professorship at Edinburgh and

. ~the Boylsl,'i)n professorship at Harvard were harbingers of things

<

to come hut were not, essentially, first steps in the development
of an acajlemic discipline that could demand, and get, equal re-
cognition/ with the classical languages. For such a revolutionary
change ip established patterns of education some other factors

were necessary—among them, a new, scientific linguistics, a new - -

and rigorous methoddlogy adaptable to literary. studies, and a
new concept of liberal education. These three factors were a]l |
to emerge during the last three quarters of the nineteenth cén-

~ tury, but their impacts and résults were to be different in the

United States from what they were in England.

There were only seven universities in the entire British Isles
from 1591 to 1828, a period in which more than seventy col-
leges or universities were founded in America, to survive down
to our own day. In 1828, however, what is now University Col-
lege, London, opened as the University of London, and during
the remainder of the nineteenth century the number of British
universities doubled. This “red-brick” explosion of higher edu-
cation in England, which tardily reflects a similar phenomenon
in the United States, is complex in its origins, but one of the
factors ‘was popular reaction against exclusiveness and “tradi-

_ tionalism in the curriculum, especially the domination of the

classical languages. It is not, therefore, mere coincidence that
the suddenc proliferation .of universities in England produced
formal instruction in the modern languages, including English,
and even in English literature. Nor is it coincidence that both
Oxford and Cambridge were the last universities in the entire
English-speaking world to establish professorships in English
language and literature. Even after they had reduced to mean-
ingless formalities the medieval exercises in the Schools, the
narrow ‘system of written final examinations which succeeded,

15
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in 1780 and 1800, prevented the growth of any new kind of .
learning. The entrenched classi¢al curriculum was not only re-
confirmed in the venerable universities which had been looked
up to as models by Harvard, Yale, and other institutions; effec-
tive means had been found to discourage any possible competi-
tion. Moreover, until as late as 1871, graduates of Cambridge
and Oxford still had to subscribe to the Thirty-nine Articles,
proving their- adherence to the Church of England. This fact ac-
counts for the growth during the eighteenth century of the

" many nonconformist academies, which served as theological

seminaries for non-Anglicans, and often, not incidentally, were
receptive to ideas of an “English’’ education. Although it soon
added an Anglican college, King’s, the new University of Lon-
don began as a non-sectarian institution, and it is not surprising,
therefore, that when it opened its doors on Gower Street in
1828, it had a professor of English language and literature. His
name was Thomas Dale; he was a popular preacher in London
and an old-fashioned high church evangelical; in his firgt‘{ygar as
professor he wrote and published An Introductory Leclire to a
Course upon the Principles and Prdactice of English Composition.
Dale was the author pf seventy some other,works, including
some minor poctry, a Nanslation- of Sophocles, and an edition
of the poems of Williah ‘Cowper. We, need not be ashamed of
England’s first English” professor. We shall meet many other
clergymen as English professors in the decades to follow, in
both Great Britain and the United States. The fact is significant;
until another new- university, the johns Hopkins, insisted that
English professors needed a special kind of preparation, the lit-
eracy and oratorical skills and genteel acquaintance with litera-

- ture that clergymen presumably had were considered prepara-

tion eriough. What eventually made that preparation seem inade-
quate was the development of a new scientific linguistics and a
new historical-criticisim. :

For my personal edification I have tried to trace the growth
of the teaching of English in many dozens of institutions in
Great Britain, the United States, Canada, and elsewhere, and 1
wish there were time to give you some of the more interesting
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" details and to name some of the more lnterestlng people. One

; other phenomenon, however, I must not fail to mention, for it

"is important to what I shall later want to say-about the depart-
"mentalization of our subject.  Unlike Thomas Dale of London, . -
. many early professors of English were simultancously professors
- of modern history. This was the case at Cornell, Toronto, Man-
. chester, Queen’s University (Belfast), Queen’s College (Cork),
. the University colleges at Cardiff and Liverpool, and elsewhere.

On the other hand, one year after Springhill College, Birming-
ham, opened in 1838, it appointed the Edinburgh reviewer
Henry Rogers as its professor of English literature and language,
mathematics, and mental philosophy. By the time of the com-
mencement of the American Civil War, the embryonic or new
universities of England had made English a familiar if not yet

~wholly acccptable part of the: curriculum, and the ancient

Scottish and Irish universities then followed suit in their own
‘'way. Aberdeen, founded in 1494, in 1860 led the way with the
appointment of Alexander Bain as professor of logic and En-
glish. This was not an unngtural combination; logic as an aca,
demic subject used to be associated with rhetoric, and argu-
mentative composition was even thought of as a branch of logic.
1In an Jcase, logic and English were not separated at Aberdeen
until 1894 At St. Andrews the early professorship embraced
logic, mctaphysics, and Enghsh literaturc. Dublin University,
which had been founded in 1591, in 1855 finally attached to
the normal duties of its professor. ‘of oratory the obligation to

" give instruction in English literature, but when this man gave up

the post in 1866 to bécome professor of Greck, Dublin ap-
pointed Edward Dowden as its first professor of Engllsh a post
he held until his dgath'in 1913. .
These titular details, with their suggestions of compromise
and uncertainty about the sufficient substance of English as an

*academic subject, make a revealing background for the stubborn

unwillingness of the two most ancient universitics to get on the
bandwagon of modernity. But in 1873 English was finally ad- .
mitted into the Oxford “pass” examination fo¥ the final .
Schools—the tacit assumption being that students not bright
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cnough to try for honors in the classics could somchow obtain
adequate instruction in English from their college tutors. In
1877 an attempt was madc to cxtend this gain by establishing
an honors school of modern literature, including English, but it
-of course failed.

From 1854 to 1868 Fricdrich Max Mhllcr had bccn the se-
cond Taylorian professor of modern European languag Ox-
ford, but this new post, so widely unwelcome in the University,
was abolished when he abandoned it to take the new chair of
comparative philology. Here was the shape of things to come.
The English Philological Socicty had been founded in 1842; the
Cambridge and Oxford Philological Socicties in 1868 and 1870,
respectively. - Max Miller, who probably did more than any
other man to popularize Germanic philology or linguistics in
England, had published his two-volume Science of Language in
1861-63. When Oxford finally acquired a Merton Professor of
English Language and Literature, he was to be another eminent
philologist (A.S. Napier)—unhappily, as critics immediately com-
plained, an expert on carly English language with little or no in-
terest in literature. In the United States the first professor of the
English language @nd comparative philology was the scholarly .
Francis Andrew March, who was given this title by Lafayctte
College in 1857 and held it until 1906. The title was highly sig-
nificant; it spelled out the new ficld of linguistics that was
cventually to give English studies solidity and respectability and
influence "at even the old, established universities. At Harvard,
for example, that finc scholar Francis James Child, who had
been Boylston professor of rhetoric and oratory since 1851,
and had actually been lecturing on English language and litera-
turce since about 1854, in 1876 became the first professor of
English literature. English was now moving toward ‘a new
‘Gmage”’ or identity. :

We need occasionally to remind oursclves of what English
amounted to only cighty-thrce years ago, when a few [(:@dcrs in
the emerging profcss:on felt it nccessary to organize a Modern

~ Language Association, joining forces with French and German.
to challenge the entrenched classical curriculum. In most of the -
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colleges that had pioneered in teaching it, the place of English
“was still quite subordinate, bgth as to time allotted and results
expected. The usual offering consisted of an hour or two of fec-
tures for ten or twelve weeks by the professor of belles-lettres,
who also taught such courses as history, logie, evidences of
Christianity, moral philosophy, rhetoric, and oratory. The pro-
~fessor who taught only English was still a great rarity. The
typical survey course was likely to be historical, biographical,
and esthetic, with Chaucer, Spenser, and Shakespeare the most
important figures. There Was rarely any attempt to study the
language historically or comparatively, for almost no English
teachers had been trained to do this. The simple truth is that by
1883 almost no English teachers had been trained (period). The
typical professor, as we have seen, was a doctor of divinity who
spoke and wrote the mother tongue grammatically, had a gen-
eral ‘“‘socicty knowledge’ of the literature, and had not spe-
cialized in this or any other academic subject.

But graduate education was, as everyone now knows, vigor-
ously launched in the United States when the Johns Hopkins
University opened in 1876, frankly sctting out to import Euro-
pean (particularly ‘German) ideals and methodology. It meant
to naturalize, if possible, the spirit of specialization, the concept
of the teacher as investigator and producing scholar, and, for
our ficld, the “scientific” approach to literary and linguistic re-
search. The fame of Paris and of the German universities had
spread in this country for many decades, and so the stimulating
example of Johns Hopkins was soon followed enthusiastically as
other graduate schools sprang up in the institutions that could
afford them. A new standard of post-baccalaureate work had
been set. It was almost a symbolic act when English and German
were combined into a single department at Johns Hopkins in
1882-83, with a future professor of German as head. Linguis-
tically speaking, of course, this was not a‘strange marriag¢. Nor
was it practically speaking, for if the young graduate student or
recent Ph.D. in English had something to publish (as was now
expected of him), the logical place to send it before 1884 was
either the Englische Studien or Anglia, both published in Ger-

q
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_ many af;d both devoted to English philology. No publication in
any E -f.;ﬁsh-spcaking country was yet exclusively devoted to the
study pof any of the modern languages.

Grafduatc work. in English on the Johns Hopkins patterng
meant rigorous training in linguistics and textual analysis. It
also mcant that little or,.{hing beyond scventeenth-century
English literaturc was worthy of serious attention in graduate in-
struction; after all, there was the practical problem of time; with
the now accepted need of mastering Anglo-Saxon, Middle En-
glish, old and modern French, old and modern German, and,
Prefcrably, scveral other Germanic languages or dialects, how
could one possibly take graduate courses in recent English or

" American literature, even if they were offered? The linguistic
cmphagis of graduatc training at Johns Hopkins—and subsc-
quently at Harvard, Yalé, and clsewhere—was to produce,
during the next fifty years in America, a completely new kind ,

" of English professor, later to be rendered obsolete by the same
cducational revolution which had created-him.

I must now repeat what I have had occasion to write clse-
where: they main objectives for which the MLA was founded
would have been achieved during the next few decades whether,
or not the ML A had ever existed. From about 1883 onward, the -
classics declined 'in power and prestige, and the star of the
modcrn languages rosc. At lcast four factors in the decline and
fall of the prescribed, classical curriculum age now quite clear.
There were the impact of science, the American spirit of utilitar-_
lanism or pragmatism, and the cxciting, ncw drecam of demo-
c¢ratic, popular cducation, an assumed corollary of which was
the free clective systein. A fourth factor may be described as a
widespread mood of questioning and experimeptation in cdus
cation, a practical, revisionary spirit that challenged all tradi;
tions and accepted practices. Ironically, this attitude was later,
in the third and fourth decades of the twenticth century, to
disparage all forcign language study, but meanwhile it suffcred
the modern foreign languages to compete on equal terms with,
and almost to supplant, the classical languages. English,.on the
other hand, was not to encounter the samc reverscs in favor; as

———
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we have seen, it was almost providentially prepared by recent

events to be “4cientific” and difficult in the most approved -

Germanic manner, but it was also, when -provided with the
means soon after 1883, quite willing to be utilitarian and popu-
lar. Since we still live with this paradox, and enjoy its pre-
carious benefits, we had better understand it. It was the teach-
ing of freshman composition that quickly entrenched English
departments in the college and university structure —so much so
that no one seemed to mind when professors of English, once

freed from this slave labor, became as remote from everyday
affairs ‘as the classicists had ever been. To the best of my know- ;

ledge, no one has ever shown why it is more “useful” to know
Anglo-Saxon than to know Latin, or educationally more valu-

able to know English literature than to know Greek literature;’

and, in my considered judgment, either would be a very diffi-
cult case to make. But no one needs to persuade the American
public that freshman composition is essential, despite the fact
that it rarely accomplishes any of its announced objectives.

Surprising as the idea may first appear to you, there was, of
course, no compelling reason at the outset why the teaching of
composition should have been entrusted to teachers of the En-
glish language and literature. Teaching the language meant
teaching it historically and comparatively, according to the
latest methods of scientific philology. Jt was a far cry from

- this to freshman themes. As everyone ¥ew in 1883, composi-

tion was a branch of rhetoric, a subject wijch had been a basic
part of the college currjculum since medieval times. As everyone
also knew in 1883, composition involved oratory in addition to
writing intended only for silent readmg Another relevant fact
was a matter of recent history: composition was naw permitted

‘in the mother tongue. But these facts do not add up to the con-

clusion that the professor of rhetoric and oratory should disap-
pear, to be supplanted by the teacher of English language and
literature. In 1876, when Francis Child became Harvard’s first
professor of English, his post as professor of rhetoric and
oratory was immediately filled by someone clse. And naturally
so. :




A\ | : :.
The Department of English at Indiana University, 1868-1970

Chronology is the key to what finally happened; if “En-

glish” had been_somewhat later in gaining academic recogni-
tion and respectability in the United States (as it actually was
at Cambridge and Oxford, for example), it would probably
never have been so strongly affected by the educational events
of tHe 1880°’s and 1890’s which we must now consider. This
was .2 period in which the wltole structure of higher education

in Americatunderwent profbund changes, yielding to the pres-

sures of new learning, the lective system, increased specializa-
tion, acceptance of a that practical or useful courses had
a place in higher education, and, not least in importance, the
actual deubling of college enrollments during the last quarter
of the century. So long as there had been a narrow, prescribed

curriculum and not too many students, departments of instruc- -

tion/had little or no administrative significance, and although
the word “department” was sometimes used earlier, it, was not
really until the 1890’ (at Harvard, for example, not until 1891;
at my own university not until 1893) that departments became
lmportant administrative units, pigeon-holes into which one
dropped all the elements of a rapidly expanding curriculum.
Delegating responsibility, college officials looked to the various
departments to judge the suitability of course offerings, the re-
lationships of courses, prerequisites, and programs fer majors
and minors; to make recommendations for appointments, pro-
motions, and salary increases; and to seek money or equipment
or both. Perhaps inevitably, departments soon became competi-
tive and ambitious, looking anxiously at any unoccupied terri-
tory between themselves and neighboring departments. *

It was in this atmosphere that “English” in the Unitéd
States, very recently became an accepted subject, grew to ma-
turity, over-reached itself, and planted deeply the seeds of most
of its subsequent troubles as an academic discipline. Early chair-
men and carly professors of English literature were willing if not
cager to increase the prestige of their subject and the numbers
of their students and course offerings by embracing, not only
lznguzstzcs (including English grammar and the history of the
language and even, whenever possible, comparative philology),
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but also rhetoric, which normally included, of course, oratory,
elocution, and all forms of written composmon How this lattef
coup was possible I shall explain in a moment, but first let us re-
mind ourselves of the full scope of the aggressiveness (some
would ‘say acqu:smveness) exhibited by departments of “En-
glish.” They were later tp embrace, just as greed:ly,;oumahs
business writing, creative writing,-writing for engincers, play-'
writing, drama and theater, and American literature, and were
eventuplly to be offering courses in contemporary literature,
compdrative literature, the Bibje and world clagsics in transla-
tion: American divilization, the humanities, and “English for
- foreigners.” In sum, English departments became the catchall
for the work of teachers ,of extremely diverse interests and -
training, united theoretlcally but not actually by their tommon -
use of the mother tongue. Disintegration was therefore inevit-
able. Since therc was no diminishing of the various forces that
caused the original creation of departmental structure in; col-
leges of arts and sciences, splintering of departments eventua"lly
ensued, often with great bitterness and an unhealthy increase
in competltlve spirit.
) Let us pause a moment to recognize the practical implica-
tions of what I have been saying. Thanks first to its academic
origins, and then to the spirit of competition and agg essiveness
engendered by departmentalization, “English” has n&ver really
defined itself as a discipline. Before 1883, as we have seeny, it
was associated chaotically with rhetoric, logic, history, and
many another definable subject. In 1885 Professor John Mc-
Elroy of Pennsylvania was boasting to his MLA colleagues:
“Today" English is no longer, as it once was, every modern sub-
ject of the course except itself.”” He was a Professor of Rhetoric
and the English Language, and his self-congratulations came just
on the eve of history repeating itself. The typical English
teacher in the 1890’s and later no longer had a multi-title, but
he belonged to a dcpartment that had multi-purposes, and nor-
mally his graduate training had almost nothing to do with what
he found himself doing in the classroom. Having recently mas-
tered Anglo-Saxon and the techniques of textual analysis, he
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began by teaching compositidn or speech, with perhaps an oc-

casional survey course to'lessen-the pain. Much later, if he sur-

vived, he might be allowed to_ teach his specialty to graduate.

students who, in turn, would begln by teaching freshman com-
position.

How did it happen that newly created departments’of En-

glish, with some variety of titles, were able at the close of the

nineteenth “century to preempt instruction in the skills of
writing and speaking, to assume administrative control over the

" teaching of composition in any form? (This was not, to be sure,

~ universal; at some few institutions, departments of rhetoric,

oratory, or elocution developed alongside departments of En-

-glish; but the prevailing administrative practice was to lump all

these subjects under the rubric of “English.””} As we have scen,
historically the academic study of English literature was a pro-

tege of the study of ore of the oldest subjects in the curriculum,

rhetoric, whlch during the-latter eighteenth and carly nincteenth
centuries, partlcularly in the Scottish universities, became- in-
creasingly identified with belles-lettres and literary criticism.
But the Scottish school of rhetoric had: also associated rhetoric
with secular oratory. What probably changed this in the first
half of the nineteenth century, and caused rhetoric to be more
and more associated w1th belles-lettres, was the shift in atten-
tion from the written word to the voice and body control in-
volved in the increasingly popular study of “‘elocution.” Al-
though taught in a number of American colleges during the
nineteenth century, and required at some, elocution not only
failed to achieve academic respectability} it caused a flight of

teachers from oratory to imaginative literature (e.g., Hiram Cor-

son*at Cornell, or Bliss Perry at a later period), and it seriously

damaged the once great prestige and importance of speech train-
ing. Elocution in the colleges was taught for the most part by
specially trained itinerant teachers rather than by regular fac-
ulty members. In 1873 it ceased to be a required subject at Har-
vard. By 1900 the new School of Oratory at the -University of
Texas was carefully explaining that its purpose was not train-
ing in elocution. When the Speech Association of America was
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founded in 1914, it disdainfully dissociated itself from the
“clocutionists” of the private schools. Perhaps in the hope of

~ gaining academic respectability, elocution at the close of the
nineteenth century associated itself more and more with literary
criticism and appreciation, but this simply caused il to be swal-
lowed up the more easily by English departments, which could
then conveniently deemphasize it. ;

To sum up: the ancient subject of rhetoric, whlch at first
showed signs of adapting itself to changing times while pre-
serving both its integrity and its vitality, in the ninateenth cen-
tury lost both integrity and independent vitality by dispersing
itself to academic thinness. It permitted oratory to becomeﬂ ‘
identified with clocution, and, as for written composition, it
allowed this to become chiefly identified with that dismal un-
flowering descrt, freshman theme-writing. It is little wonder
that speech and composition were readlly accepted by adminis-
trators as appendices of English literature, especially when var-
ious events conspired to ti¢ the knot tightly, In 1888, for ex-
ample, the New England Commission for Colleges set a list of
books for reading as preparation for college entrance examina-
tions in English composition. In 1892 the “Committee of Ten”
of the National Education Association formally recommended *
that literature and composition be unified in the high school
course, That did it. Increasingly, thereafter, college entrance K
exams linked composition with literature, and, not unnaturally,
linked “high school work in “English” with beginning qollege
work in composition. Spcech training, once so important in
education (as, indeed, it still is or should be), tended to get left
out of this convenient combination, with results that should
have been predictable.

And you know the sequel. Little by little English depart-
ments lost journalism, speech, and theater, and recently we have
scen the development of separate undergraduate departments of
comparative literature and linguistics. There have been poly-
lingual grumblings from foreign language departments about the
English department monopoly of courses in world literature.
For a time there ‘was a real threat of separate departments of
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has somehow managed to hold on stubbornly to all
writtén composition not intended for oral delivery—a subject
which has always had a most tenuous connection with the aca-
demic Study of language and literature, but which, not inciden-
tally, from the outset has been a great secret of strength for
“English” with both administrators and pubhc and latterly has
made possible the frugal subsidizing of countless graduate stu-

“co muriicatior'ls (e-g., at Michigan State University), but “En-

dents who cannot wait to &scape. it. Should our graduate stu-,

dents some day be subsidized instead by the Federal Govern-
ment (as seems to me likely to happen eventually), it remains to
be seen whether or not the nineteenth- -century union of litera-
ture and composition was a true marriage or merely a marnage
of convenience.
I have been tracing for you some not very anc1ent hlstory,
“and I should like, finally, to draw some personal conclusions
from it. They are rather drastic, and you may not be able to ac-
cept any of them. ‘History teaches different things to different
people, and some people believe that nothing can be learned
from it. As I stated initially, I believe that we can learn a great
deal. You may think me unfitted to be a chairman when I say,
now, that the history of our profession inspires in me very little
respect for departments of English; their story is one of acquisi-
tiveness, expediency, and incredible stupidity. I care a lot about
liberal education, and I care a lot about the study of literature
‘in English, but it seems to me that English departments have
cared much less about liberal educatign and their own integrity
than they have about their administrative power and prosperity.
We cannot turn back the clock and bring speech back into*
English departments, but this realistic fact seems to me no jus-
tification for English abandoning all training in speech and oral
composition for its majors—especially for those who intend to
' become teachers at any level of education, including the gradu-
ate level. English needs still to learn something from its mother,
And even more from its father. It strikes me as ironic and
more than slightly ridiculous that we increasingly want “En-
glish” to mean the close reading of words while we steadily in-
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" crease our ignorance of the nature and history of language in

gene;al and the English language in particular. Study of litera-
ture without more than casual or amateurish knowledge of lan-
gudge is destined, in my considered judgment, to share the fate
of elocution. The penalty most fitting this crime would be to
make us a sub- -department of linguistics. T
It also strikes me as ironic and more than slightly ludicrous
that we take it on ourselves to- teach, not only literature in En-

glish, but also world literature, in a monolingual vacuum. Our

early associations with the classical languages and the modern
foreign languages were meaningful and valuable; we have aban-

doned ‘them at a high cost to our integrity and our common

sense. o

The history 1 have sketched for you ShOWS “Engllsh”chan-
ging its character many times in the brief century of its aca-
demic existence, and these changes have of course continued in
the past four decades, about which I have said nothing but am
tempted to say a great deal, since they are the period in which I
have begn an active, conscious member of the profession. Let
me say only that, so far as I know, few if any of the many
changes have come about as a result of deliberate, long-range
planning on the national level, despite the existence of the
MLA and the NCTE. And that suggests my final thought: there .
will certainly be further changes in the years to come, but are .
we not now mature enough as a profession, and “hep”’ enough
ag historians, to frame our own future history, not for the bene-
fit of English departments, but for the welfare of the young and
the benefit of American education? I believe that we are, and 1

* care about where English departments came from only because

I care very deeply indeed about where they are going. Let me
urge you to strike while the irony is hot.
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The author of this account of the Department of English at
Indiana University during its first decades must acknowledge his-
great indebtedness to William Riley Parker, the results of whose
research into that subject and whose pertnent essay, “Where Do,
English Departments Come From?,” are but a small part of the
scholarly legacy he left to us. The tesults of his research into the
history of the Department were first prmted in the English De-
partment Newsletter, which he founded and edited from 1966
to 1968, and some of the reminiscences he collected are re-
printed elsewhere in this collection. More to my immediate pur-
pose is his essay, also reprinted in this collection, on how. de-
partments of English were established in. colleges and univer-
sities generally. For at Indiana University the developrr{ent_of a
department of English was in the beginning in conflict with
forces similar to those described by Professor Parker in his essay.
At Indiana University in the first half of the nineteenth cen-
tury, as elsewhere in America, classical langua’gesa.nd literatures
were entrenched in the curficulum. The faculty membérs who -
taught English literature were often clergymen, professors,
trained in the classical tradition, whose doubts about the suffi-

, cient substantiality of English as a teaching subject were re-

flected in their professorial titles; Professor of English Litera-

ture and. Theory and Practice of Teaching, Professor of English -

and Elocution. The earliest curriculum of the University, insti-
tuted by Andrew Wylie when he became its first president in

1829, put the study of English literature and language among S '

-
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the traditional parts of a liberal education in ancient languages,
mathematics, ethical philesophy, and rhetoric: ‘“Latin, Greek, -
and English for frgshmen; Greek, algebra and Cambridge mathe-
matics for sophombres; mathematics, astronomy, and mathema-
tical and physical geography for juniors; and évidences of Chris-
tianity in connettiop, with natural religion, political economy,
Greek, Latin, and English classics, and moral and mental philos-.
ophy for seniers.”* This curriculum with few changes remained
in place into the 1850’s. In the 1830’, according to Samuel B.
Harding, the -uniform cdurse of instruction leading to a bache-
lor’s degree also required compositions, perhaps one in English-
every ten days, in English. and Latin in each of the four years,
and “Rhetoric, with a review of select portions of the Greek,,-
Latin, and English classics” in the final year (Harding, p. 39).

' Curricula in the 1840’s omit any mention of English classics but

continue to prescribe a third-year course in “Blair’s and Camp-
bell’s Rhetoric, with lectures’ and “Declamations, Essays, and
Rhetorical Reading, by the Classes, on every Saturday” during
the four-year course. When in the 1850’s one term of “English
Literature” returns to the curriculum, it is again surrounded by
reading in Greek and Latin classics in each year, along with
“Latin, Greek, and English Composition” and elocution in the
first two years, and “Exercises in English Composition and Dec- -
lamation” in the final two years. These references are found in
Harding’s early history of the University (pp. 41-45). i
At Indiana University, however, again as at other places,
forces opposed to a rigidly classical education were also in play.

. The state, with a farming population, was but twenty-two years

old when its uriversity was born, and people soon began com-
plaining about the cost of attempting to have Greek taught in

-

. . .

*Thomas 'D. Clark, Indiana University, Midwestern Pioneer, Volume 1, The Early
Years (Bloomington, Indiana, 1970), I, p. 41. Hereafter cited as Clark. Other brief ci-
tations in the text: Samuel Bannister Harding, Indiana University 1820-1904 (Bloom-
ington, Indiana, 1904); James Albert Woodburn, History of Indiana University, Vol
ume I, 1820-1902.(Bloomington, Indiana, 1940).
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the district and high schools to meet an entrance requ1rement of
the Unlversnty In addition, there was very early a scientific
course paralleling the classical; and there was the dream of a
popular education.

- In the fall of 1860, when war clouds were gatherlng that
WOuld be years in passing, Indiana University’s nihety-nine stu-
dents must have felt some astonishment to note that exactly
half of the collegiate faculty of eight were newly elected mem-

~ bers, and that two of these would occupy chairs of learning just

established, one of them a newly founded chair in English litera-
ture. Cyrus Nutt had just been named president of the.Univer-
sity, succeeding John Hiram Lathrop, who had returned to the
University of Missouri as professor of English (he, had previously

" served as president of that institutiog, and was soon to serve as

its president again). Nutt also held the faculty title of Professor-

_ of Mental, Moral, and Polltlcal%hllosophy The other members

of the faculty, according to the University catalogue of 1860-
61, were: Reverend Theophilus Wylie, A.M., Professor of Na-
tural Philosophy and Chemistry (a teacher for twenty-three

years in the University); Reverend Elisha Ballantine, A.M., Pro-

fessor of Greek and Latin Languages and Literature. (startlng
his seventh year) Danjel Kirkwood, LL.D., Professor of Mathe-
matics (since 1856); Reverend Henry Hibben A.M., Professor
of English Literature; Honorable James R.M. Bryant, Professor
of Law (the professor of law was not then formally a member of
the faculty); Richard Owen, M.D., ' State Geologist; Emanuel L.
Marquis, A.M., Professor of Modern Languages (a new chair);
and James"Woodburn, A.M., Adjunct Professor of Languages
and Principal of the Preparatory Department, in which some
students were enrolled before their admission to the University.
Following this list of names, degrees, titles, and fields of instruc-
tion are the names of two tutors and the information that
Daniel Kirkwood is Secretary of the Faculty and Theophilus
Wylie, Librarian. .

In 1860 Nutt, Hibben, and Marquis were startmg their first
year of teaching at Indiana; Owen, though his name was in the
faculty list, was in the army and would not report until January
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. 1; 1864, for duty as Professor of Natural Philosophy and Chem- '
istry (Woodburn, -1, 268). Names of these professors were
doubtless familiar to the students: Hibben, Nutt, and Marquis
had been recruited from Asbury College (now DePauw) at
Greencastle, Indiana, and Owen was well known over the state as
a scientist whose father had been associated with New Harmony.
Nutt had earned a degree from Allegheriy in Pennsylvania where
he served as principal of the preparatory department. He had

, come to Asbury in a similar role and also held the title of Pro-
fessor of Greek and Hebrew from 1837 to 1843 as well as ser-
ving as a minister in the Methodist Episcopal Church in Green-
castle. Later, he held pastorates in Bloomington and Salem,
Indiana, and was-presiding elder of his church for the Richmond
district. He was for a year president of the Fort Wayne Female

.. College and for five years president of Whitewater. Collegc at

Brooksville, Indiana. He returned to Asbury in 1857 as Pro-

fessor of Latin and Greek, devoting a part of his time to the

duties of acting president of the school (Clark, I, 103). Mar-
qu1s, born in Germany, had made his way to the United States
in 1851 and on to Indiana the following year. He had been ins-

tructor in Gerinan and French at Asbugy from 1856 to 1858.

“In 1860, when the chair of modern languages was. established

at Indiana University, Professor Marquis was placed in charge of

it as instructor in French, German, and Hebrew. He was later

[it must have been before the 1860-61 catalogue was set up]

called professor of modern languages” (Woodburn, II, 267-68).

Hibben is, however, our chief interest. He had “studied at

Jefferson College, Pennsylvania,” the same from which Andrew

Wylie, the first president of the University from 1829 to 1851,

_ had graduated, but received his degree from Transylvania of
~ Kentucky in 1848. ““He taught in Indiana high schools and aca-

demies and was for two years an itinerant Methodist minister.

For five years he held a professorship in Asbury from whence he

came to Indiana Unlversnyf to fill the chair of English litera-

ture” (Woodburn 1, 267)

" At that time there were but two collegiate courses at Indi-
ana from which a student could choose—a classical course in the
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- Vergil” (Woodburn, I, 281) and that Greek be ‘dropped as a

.

ancient languages and a scientific course, which, in the words of
the catalogue, ‘is the same as the above without Anciént’ Lan-

- guages.” In 1877-78 there would be a third course, modern lan- -
© guages, to compete with the other two. English became ancillary-

to all three, and was not, in its early stages, an ertity in itself.a

The programs of the established courses probably determined

the scheduling of English for first, second, and third terms of .
each of the four years of work. During 1860-61 Hibben instruc- .
ted first-term freshmen “in “Introduction_to Englisi Composi-
tion,” a sixth subject in a group- mcludmg Livy} Graeca Majora,
Grecian and Roman Antiquities, Latin and Greek Composition,

and Algebra. In the secondrterm he presented two subjects in a |
group of seven, Analytic Elocution and English Composition.

- In the third term he taught Analytic Elocution in 2 group of

five courses. Sophomore offerings were, respectively, through

the three terms, English Composition, Engllsh Analysns, and.

Rhetoric. Juniors had no assigned courses in English. Seniors,

first term, studied Elements of Criticism (Kames) and, ih the

third term, English Literature. In the catalogue, immediately

below the curriculum ‘for the senior year, was the statement,

“Weekly Elocution and Composition throughdut thé course.” ¥ .
It is to be understood that students preparing to enter the

University grounded themselves in English grammar, composi-

tion, and declamation in the institution’s preparatory, depart-

ment, which one might enter at age twelve, and “studied and

passed examinations in these subjects. In 1873 a convention of

superintendents and principals of the larger high schools of the

state proposed that “the high schools should prepare pupils in

orthography, arithmetic, English Grammar, physiology, United

States history, algebra, geometry, Latin Grammar, Caesar and

University entrance requirement. When the University’s Board

of Trustees accepted this plan, students were admitted to the

University who had graduated from schools certified (by the v,

State Board of Education) to teach and examine students in e

these subjects (Clark, I, 127). ’
In 1861 Hibben resigned his professorship, joined the army
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. as a chaplain, and, in 1864, was transferred by President Lincoln
to the navy where he remained for several years. Between 1861 -
and 1868 there was no active chair of English. The subject re-

| mained a part of the classical and scientific progtams but in an~
. abbreviated form. With Hibben it had appeared in eight of the
twelve terms of each of the four-year courses.

By 1866-67 English appeared in only four terms:. composi-
tion in the first two terms of the freshman. year and the first of
the sophomore, and English literature for the third-term seniors.

- This pattern continued through the next two years. 1867, how- .. -
ever, was one of those years which the most recent historian of
the University describes as “pivotal”’: “In this year the first wo-
man was admitted to the University’s classrooms, a final chapter
was written in the location of the land grant college at Lafay-
ette, the students began the publication of The Student, the
first baseball team was organized, and university enrollment in-
creased to 140 students” (Clark, I, 198). In 1867-68 the Uni- = ¢ |
versity catalogue announced what was either a new chair of En-

~ glish, or a resuscitation of the old, with the title for its occu-
pant, “Professor of English Literature and Theory and Practice
of Teaching,” a designation broad enough to make pedagogics a
part of English. No occupant was assigned to the chair, however,
until the following year, when the Honorable George Washing-
ton Hoss assumed the title.

Hoss, when he came to Indiana University, had a degree
from Asbury {1850) and had taught in Muncie Academy, the
Fort Wayne Female College, the Institution for the Blind at
Indianapolis, and Butler College, where for eight years he had
been Professor of Mathematics. He was a man of considerable
administrative and editorial ability. He had served as State
Superintendent of Public Instruction and as president of the
State Teachers’ Association and had founded the Collegiate As-
sociation, which met and worked with the teachers’ group. He

/ had editorial control of the Indiana School Journal for nine
years (1862-71), and, following his resignation at Indiana, was
editor of the leading school journal in Kansas, where, at Baker
University, he became Professor of English Classics (Woodburn,
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1, 295-96). . :

During his first year at Indiana Hoss made no change'in the
program. In 1869-70 his hand began to show in the addition of
two terms of* composition and one of English synonyms and
sentential analexs for sophomores and English literature for
. third-term seniors. In the succeeding, year a course that Hibben
had introduced, “Criticism (Kames’),” found a place in the first
term of the junior program. From 1871 to 1873 Hoss absented
himself to serve as president of the State Normal School at Em-
~ poria, Kansas, and the Reverend John L. Gay and the Reverend
George Parrott, in turn, filled in for him. He returned in 1873-
74, as “Professor of English Literature, and Elocution,” and im-
. mediately added courses in rhetoric for first- and second-term
sophomores. In 1877-78, ‘“Weckly Literary Exercises” were in-
troduced as second- and third-term- freshman and first-term
sophomore work, and one term of rhetoric was shifted to the
third sophomore term.

Parker, in his short history of departments of Enghsh in
American colleges and universities, speaks of the “revisionary
spirit”; it was here, and in Hoss’ teachmg it was strongly di-
rected to the practical ends of training in the rhetoricof wrltmg
- and speaking. Along with his new courses in rhetoric, Hoss in-
troduced two terms of elocution in the junior year, a term given
to the art of discourse in the senior year, and a third-term soph-
omore course in grammar and writing which came to be titled’
“Writing and Analysis of Style.” Senior “English Literature” of
1873-74 was supplanted by “English. Criticism,” which, in
Hoss’ final years, was replaced by “Histgry of the English Lan-
guage.” In the middle of the 1870’ English began appcarmg as
an elective. For the catalogue of 1874-75 Hoss prepared an in-
troductory statement about his program¢ ‘and its-intent which
continued to appear annually until he resigned his professorship -
at Indiana University in 1880. The title of the program was
“English Literature, Elocution, and Oratory.”

This department [he stated, using the term loosely]
aims to present a connected work from the sentence to the
pubhc discourse. In addition to the usual instruction in
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Rhetoric, the student is trained in the analysis and synthesis

of the various kinds of sentence—long, short, balanced,
periodic, and loose. Extended training is glvcn in wntlng,
analysis of style, and in criticism. In criticism, the aim is to
discover the elements in any given style that difference it

from another; also to show the relation. of Rhetoric to cor
Logic, Aesthetics, and Psychology.

Careful attention is given to the Hlstory of the English Lan-
guage

In Elocution, the training has constant reference to pub-
lic spcakmg, includes not vocal culture alone, but attitude,
gesture, facial expression, and action in the wider sense. In’
the recently added work of Oratory, the above will be- ex-
tended, including analysis of select orations from Burke, °
Webster, and others; also t}‘almng in composition and de-
livery.

A gundlng principle in instruction throughout this de-
partment is, that we learn to write by writing and to speak
by speaking.

In the 1870’s while Hoss, who had made himself familiar
with the schools and teachers of the state, was trying to build a
program in English for the University, the University was striv-
ing to make real its right to stand as head of the educational sys-
tem in the state through ‘‘a-general system, of education,” as it
is described in the state’s constitution, “ascending in regular
gradation from the township schools to a State University,
wherein tuition [would be] gratis and equally open to all.”” It
would thus help.to fulfill the dream of the trustees of 1860-61
that

Common Schools and Colleges go together. They are natural
friends and helpers. They flourish in the same soil. They har-
monize in the same system. The Common School furnishes .
the younger classes of the University well-trained scholars.
The University, in return, elevates the standard of teaching
and qualifications of teachers, and supplies well-trained
teachers to the Common School (1860-61 University Cata-
logue).

o ) : 35




»

The Department of English at Indiana University, 1 868-1970
* In the year preceding Hoss’ resignation (1878-79), the Presi-
dent of the University, Lemuel Moss, was proclaiming that -

The University is part of the public school system of the
State. The high schools, on certain conditions, can graduate
their pupils into our Freshman class. We have, and can have,
no other preparatory department. This relation must be
maintained and improved, so that we may find our enlarge-
ment in the growth of the public schools (1878-79 Univer-

sity Catalogue). '

It is reasonable to think that Hoss, with his wide knowledge of
educational conditions in the state and his active participati(’n
in them, had a part in the achieving of this ideal. In the same

year (1878) President Moss, in his report to the Trustees, made
" a plea for the study of English. ’

To observe clearly [he said], to think accurately, and to
speak correctly and forcibly, in English, is the chief goal of
all liberal training with us—the outward form with us of
that disciplined mind and spirit which is the one great end
of education everywhere . . . . Our own language, in its his-
tory and composition, and in its masterpieces, as richly
merits minute and critical study as any language ever spoken

" by men, and will largely repay it (1878-79 University Cata-
logue). :

English in the 1870’s and ‘80’s found a close ally in the Uni-
versity’s literary societies, the Athenian and the Philomathean,

| _ which dated back to 1830 and 1831, respectively. The Hes-

perian, a female organization, was founded in 1870, shortly
after the graduation of Sarah Parke Morrison, the first woman
to receive a diploma from Indiana University. These groups
were, for the most part, earnest and effective. and promoted
activity and efficiency in essay writing, declamation, addresses,
and debate. Woodburn speaks of the “widespread influence and
effect of the old literary societies, whose debates were often real
contests with clashes of minds and arguments as if real decisions
were being made. In the earlier days oratory was the field of
‘college activities’ to which students aspired and in which
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honors were won” (Woodburn, I, 317-18). Clark considers
the literayy societies in the first three quarters of the nineteenth
century fo be “as necessary institutional adjuncts as sports and
fraternities came to be in thetwentieth century . ... For un-
sophisticated country students the literary organuatlons filled a,
social and intellectual void. Many a boy unleashed his tongue
for the first time in a speech before a society. Too, the boys
learned to express themselves: in the written essays requxred of
socicty members., These organizations were important training
grounds for future Hoosier politicians, ministers, and barristers”
(Clark, 1, 169). The Indiana Studeht often gave detdiled ac.
counts of the societies’ activities. Of the “Valedictory Exercises
_of Literary Societies” at one commencement time, it says:
“This entertainment is considered one among the most enjoy-
able of Commencement week. Such it proved this year. The
best representatives of the three literary societies are generally
chosen, and the best effort of these representatlves are generally
made” (June, 1885).

It was in the 1870’, too, that interest was stirred in having
public lectures made a part of the educative process at Indiana’
University. There existed at the time Sunday afternoon lectures
by members of the faculty, but Presldent Moss looked further:

It has scemed to me that increased attractiveness and
very great profit might be secured at small expense by sup- o
plementing our regular college work with courses and lec-
tures by specialists [a pertinent word] in the various de-
partments of literature, science and art. If even $1500 or
$2000 a year were expended for this purpose, under the di-
rection of our Faculty, we could call to our aid some of the
eminent inquirers in mental, moral, political, historical,
physical science, who would bring to us the latest results
from their fields of research. That such communications
should be made by strangers to the students, in fresh and
novel forms, would itself be of no slight advantage . . .
(1876-77 University Catalogue).

This was in 1876-77. The following year the Trustees of the
University gave the project their endorsement and spoke of an
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instance: ) /

It is the purpose of the Trustees o provide the University’
with special courses of lectures by persons eminent in the
several departments of Philosophy, Literature, and Science.
During the past year Professor George F. Barker, M.D.,
LL.D., caf~thcHmiversity of Pennsylvania, delivered a course
of six lectures on the latest discoveries and most recent
methods in Physics. It is expected that during the coming
year President James B. Angell, LL.D., of the University of
Michigan, will deliver a course of lectures on International -
Law, illustrated by American HiStory (1877-78 University
Catalogue). i

»

By the 1880’s three separate lecture courses werc in operation,
with many of the lectures keyed especially to the interest of stu-
dents of English. )

On February 22, 1867, a news sheet, The Indiana Student,
made its appearance on campus, promising an outlet for the
literarily inclined among faculty'and students. It suspended pub-
lication in 1873-74 but was, in 1882, revived through the efforts
of William Julian (later Lowe) Bryan. At the time of its revival
it 3p6ke of itself as a “monthly magazine published and edited
by an association of students and devoted to the interest of the
University, has the approval of the Faculty and Trustees, and
makes a special appeal for the support of the undergraduates
and alumni.” . :

Following Professor Hoss® resignation in 1880, Orrin Ben-
ner Clark, Professor of Greek at Indiana for two years, was
transferred to English with the title, Professor of English Lan-
guage and Literature. He made a link between the old classical
education and the new diversified curriculum which was to
come in when/David Starr Jordan became president in 1885.
Clark was a native Hoosier, born at Warsaw on January 11,
1850. He had A.B. and A.M. degrees from Chicago when he
came to LU. and, in the mid-1880’s earned an A.M. at Har-
vard. He had taught for a year in the preparatory department of
his Alma Mater, attended the Chicago Medical School for a year,
and taught English for two years at Antioch College. He re-
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. tained his position.at.lndiana until 1893, Speaking generally of
education in the ecighties and nineties in his article on “Where
Do English Departments Come From?,” Parker says:

This was a perlod in which the whole structure of hlgher ed-
cation in America underwent profound changes, yleldmg
to the pressures of new learning, the elective system, in- .
creased specialization, acceptance of the idea that prac"g::l
or useful courses had a place in higher education, and

" least in importance, the actual doubling of college enroll-
ments during the last quarter of the century. So long as
there had been a narrow, prescribed curriculum and not too
many students, departments of instruction had little or no
administrative significance, and although the word “depart-
ment” was sometimes used earlier, it was not really until

. the carly 1890’s . . . that departments became important
administrative units.

The situation at Indiana Umversny varied little from this gcncral
one; the Umvcrsnty catalogue of 1891-92 i is witness:

During the administration of President D.S. Jordan (1885-
. 91), a radical change was made in the methods of the Uni-
v versity. Previous to that time the curriculum was of the or-
dinary composite structure, made up of those subjects
which are the common heritage of all colleges, and the new
ones that were demanding recognition. As most of the work
was required the inevitable result was that very few subjects
could obtain time enough to be made useful in training,
Early in this period referred to, this unsatisfactory plan
was entirely abandoned by a differentiation of previously
existing departments and the introduction of new ones.

During Clark’s first five years, English continued to operate
as it had from the beginning; it was simply an auxiliary of the
classical and scientific courses. Clark’s anhouncements in the
catalogues, however, -have a definiteness that his predecessor’s
lack’ed. The first of these (1880), under the heading, “Depart-
ment of English,” is succinct and clear:

The course in English begins with a weeklyexercises in

s ' |
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‘the freshman year, extends through five terms in the years

following, and may be continued to graduatlon :

The weekly freshman exercise is intended to review
grammatical principles from a logical and historical stand-
pomt, to give some practice in the elementary rules of com-
posltlon, and to prepare for the subsequent study of Rhet-
oric, Logic, Literature-and Anglo-Saxon. .

In the Sophomore year, the second term is givento
Rhetoric; the third to the history of ‘English Literature,
with illustrative readings from the leading authors.

*In the Junidt year, first "and third terms, and in the

Senior year, the first term, the English Classics in prose and

in poetry are studied critically, with application of the re-
sults to all previous studies so far as they can be made to ex-
,Elam and enforce the thought or to enhance the beauty of

G

\_“ Sur own literature. Selections are made frém Langland, Wy-
'cllfﬁe, Chaucer, Mandeville, Spenser, Hooker, Shakespeare, -

Bacon, Milton, Bunyan, Dryden, and most of: the great
~ writers of the 18th and 19th centuries, American as well,as
British. Essays on dther authors and on connected subjects
" are prepared by the classes.
. The Philology of the English Tt)ngue is offered as an
“electiye study the first term of the Junior year, and Anglo-
Saxon and Philosophy of English Literature the second and
third terms of the Senior year.

Throughout the course students are requxred to make
constant use of Webster’s (unabridged) American D1ctlonary
. of the English Language. v

Individual instruction in the preparatlon of rhetorical .
exercises is ‘given to all students desiring it, and once in three .

weeks, in the University Chapel, a “Publlc” is held, in which
the parts are taken by .representatives of all the College
classes, with one from the Preparatory School.

This statement Clark revised. each year through'1884~85 -The
section on English. in thé catalogue of 1881-82 opens with,
_“The course in English begins in the Sophomore year,” not the
. freshman; and to the kst of equipment that a student should -
* have at hand, adds “the English Bible of 1611, a classical dic-
tionary, and an ancient and modern geography.” In the cata-
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logue .of 1882-83, the-last‘paragraph of the statement above is
“amplified o read: “Every college student [not just those in En-
glish] is required to present each term a written exercise on a

subject chosen from those announced for his class at the close of
the preceding term. These exercises are carefully revised and cor-
rected, and the best of them are selected for presentation at

public- class exhibitions—that of the Juniors occurring in the
- Fall term, that of the Sophomores in the Winter term, and that
of the Freshmen in the Spring term, the Seniors having no class
exhibition apart from Commencement.” (Clark announced
these subjects in' The Indiana -Student; April 6, 1885: “Last
Days of the Roman Republic,” “The Dutch Republic:cA Re-
view of Motley," “Socrates as seen by Xenephon and Plato,”

“Lewes’ Life of Goethe,” ‘“Margaret Fuller and George Eliot,”
“Odysseus and Achilles: The Greek Ideals,” *“Lycidas, Adonais,
and Emerson’s ‘Threnody’.”’) Of student equipment for English
classes the catalogue of 1882-83 adds, “a complete line-
numbered edition of Shakespeare,” and, after the list of clas-
sics to be used, states: “The authors are read in the order of

time, and the history of the language is taught in connection .

with that of the literature. Essays on other authors and on con-
nected subjects are prepared by all classes.” »

The statement for 1884-85 is not so much a revision as a re-
. writing which stresses the study of literature, including Ameri-
can literature, rather than that of rhetoric:

The required course in English includes one term in the

Freshman year [as in 1881], one in the Sophomore year. .

[instead of two], and three [instead of one] in the Senior
year. t

" In the Freshman year, the third term is given to Rhet-

oric; the third in the Sophomore. year to American Litera-

ture, with illustfative readings from the leading authors.

In the Senior year, the English classics in prose and po-

etry are Studied critically, with the application of the results

of all previous studies so far as they can be made to explain

/ the thought or to enhance the beauty of our own literature

" [follows here the list of classics of preceding catalogues and
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e the statement on preparatron of papers]
Various studies’ in English Literature, in Phllology of the
_.English Tongue, in Anglo -Saxon, in the’ Phﬂosophy of En-
glish Literature are offered as electlves in. the Junlor and‘ ;
.Senior years.

”

_This emphasls on literature may be explalned by the announce-
ment in 1882-83 of a department of elocution, with Miss Marla‘m_'b-

P Brace, A.B., in charge The same announcement appears in

1883-84 with the note, “The Chair of Elocution has been un-

occupied ‘the past year,: thie Professor belng absent on leave, at -

her request.” Catalogues of the next two years make no mention
. of the new department. That of 1886-87 announces a “Depart-
‘ment of Rhetoric and Elocution” and-adds, “At the end of the

" ~present year, a separate department ‘of Rhetori¢and Elocution

will be eéstablished, and a competent professor: placed at-its . .
head.” It Was not until 1888, however, that the department be-
came active, with Professor Henry B.-Miter in charge. He must
have had little encouragement, as David Starr Jordan, who had
assumed the presidency of the University.in 1885, was contemp-
tuous of elocution. In 1889 Miter was succegqged by George W.
Saunderson and the title changed to the  more reputable “Rhet-
oric and Oratory.” A detailed course of study was ready for
1889-90 and continued to 1893. — T
Clark was on leave during Jordan’s f1rst\full year as president
(1885-86), presumably to travel, though he managed tq earn an
A.M. at Harvard as well as journey to “England,. Scotland,
France, and other parts of Europe” (IndO&qda Student, May~15,
1894). This leave may have been suggeste by the new presi- .
dent, who, very early, began pressuring his faculty to attain high
rank in their respective fields. He promised Horace Hoffman a
professorship in Greek if he would complete special studies at
Harvard and at Athens, Greece; he "told Joseph Swain,” when.
Daniel Kirkwood was preparing to retire, “that if\he would go to
Europe and prepare himself as thoroughly as pOSSlblC the ‘chair,
of Mathematics would be held for him”; he said of William
.Lowe Bryan, “On. his return from the Un1vers1ty of Berlin I

appomted him professor of phlIosophy ; and according to R

2 ¥ "
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<
Woodburn and Clark, Professor Newkirk’s resignation in 1886
of the chair of history perhaps came of pressure from Jordan,
who sought to secure for that chair Woodrow Wilson, just grad-
uated from Johns Hopkins with a Ph.D. degree (Woodbuu%
| 376-78; Clark, I, 216-17): It was at the time of Orrin B. Clark
o . /leave that Jordan invited Bliss Perry to come to Indiana
. University to be, without doubt, a part of the English depart-
ment. During Clark’s absence William Lowe Bryan, an assistant
} ' professor of philosophy and acting instructor of English, must
have had -charge of the department. Whether he or Clark or the
two of them drew up the program for 1885-86, one cannot be )
sure, but jf elevated Enghsh to equal standing with seven other

" coursesdisid seventeen other specialties. ThlS’ chart appears in the
1885-‘86‘Cata.logue .
Deg‘rez Course Specialty . ‘
. A, Language courses lead- 1. Ancient Classics Latin '
s ing to-degree A.B. L Greek
= - Sanskrit
e 2. Modern Classics Germanic Language
. R ‘Romance Language
_B.'Literary, Historical and 3. English Literature English Language
. " Philosophical courses English Literature
leading to Ph.B. Rhetoric’
4. History and Pohtxcal History
Science ' Political Scnencc o .
Economics
5. Philosophy Metaphysics
i Pedagogics
" C. Scientific Courses 6. Mathematics and Physics  Pure Mathematics
leading to B.S. Engineering
) Physics
7. Biology and Geology Zoology
) Botany
Geology ’ -
{"-,. 8. Chemistry Chemistry .
= Below the chart five divisions of English are arranged in se-
' quence for sophomores, juniors, and seniors:
To Sophomores: A course in Composition and Rhetoric, com-
bining Practice with Theory (Spring term) Professor Bryan.
43
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Course I, Anglo-Saxon,, Grammar, and Reading (Spring)

To Juniors and Seniors: Course I continued, including Anglo-
Saxon Prose and Poetry (Fall); Philology of Engllsh (Wm-
ter), and Study of Words (Spring)

Course 2, leading authors from Chaucer to Hookér (Fall),
Dryden to Johnson (Winter), and Cowper to
(Spring)

Course 3, embracing Shakespeare (Fall), Bacon
“Milton (Spring) *

( A3
Course 4, comprising Burke and Webster (Fall), Emer-
son and Carlyle (Winter), and Longfellow and Tennyson
(Spring). : ' ,
.Course 5, consisting of Philosophy of English Literature

(Fall), Philosophy of American Literature (Winter), Philoso-
phy of Rhetoric (Spring)

Students in literature were required to study Greek and Latin as
well as English philology. Juniors and seniors met five hours
weekly to complete the requirements of their specialties.

~ Though specialization was developing in other American col-
leges and universities about this time, it was certainly speeded
up at Indiana by Jordan. He later wrote in his autobiography
that he had been aware as early as 1880 that “under pressure of
student demands, the classical curriculum had already begun' to .
break, yielding little by little to courses regarded by the classi-
cists as ‘inferior,” with modern languages in place of Greek, and
sometimes fragmentary science as a partial substitute, The new
courses, € osed of odds and ends, were known as ‘Litera- ’
ture,” ‘Science,” or ‘Philosophy,” and led to the Bachelor’s De-
grees of B.L., or Ph.B., or B.S., according to their nominal
make-up’’ (David Starr Jordan, The Days of a Man [New York,
1922], I, 235). Using a committee which consisted of himself,
Dr. Hans C. G. von Jagemann, and Dr. Bryan:

. In 1886 [he says], I made some sweeping changes, doing
away with the fixed curriculum and adjusting the work so
that practlcally all the subjects hitherto taught in the Uni-
.versity, being elementary in thejr nature, were relegated to

N
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‘ the first two years. Further than this, we instituted a “major
i _ ~ subject” system, by Which each junior or third-year student
' . was required to choose a specialty or “major,” and to work
N under the immediate advice of his “major professor,” whose
counsel in details he was obliged to secure. An individual -
course of study was thus framed for each one. The natural
extension of this emergence of specialized undergraduate
study was the introduction of graduate work.

Indiana University granted its first Ph.D. degree in 1883, a de-
gree in science. Charles H. Gilbert, B.S., M.S., and “Assistant in
this University,” was the recipient. In 1887 the first M.A. degree
in English was conferred on Addie Wilson; her- thesis subject, -
“In Mcmorlam ?In 1888 89 there were three M.A.’s in English
and six degrees in course with theses; in 1891- -92, of twenty-
ight graduate students; there were seven resident graduates in
Ehglish and four nonresident, Following hjs or her baccalaureate '
degiee, a student spent an extra year on an M.A., three years on
a Ph)D.

* .For 1886-87 and the year following, Clark set up a plan of
study for the English fajor. It consisted of a “general” group
of courses required of all candidates for a degree in any field: a
year of mathematics; a year of scignce, with a choice among
biology or geology, physics, and .chemistry (this revised in 1887-
88 to “Physical Science, three terms daily”); two years of for-
eign language—Gree¢k, Latin, French, or German—from which '
one might select one language for two years or two languagcs
for one year each (revised the following year to one language for <
two years); and English composition (once a week for i\ year)
and a year-long course .of daily lectures in English literature. In
addition to the courses required for all students, the English
major would carry twelve courses in his own field, a course
which met daily in each term of his four ye€ars. In the first year
he studied minor British poetry and prose and American prose
and poetry. The subjects of the sophomore year were “Anglo-
Saxon Prose and Poetry, including part of Beowulf, the habits
of thought and life, the laws and the antiquities of the Anglo-
Saxons, as illustrating and influencing modern English civiliza--

45




,

The Department of English at Indiana University, 1868-1 970

- tion,” “Enghsh phllology, including the origin and development

of the language, its relations to foreign tongues, especially Latin,

French, Greek, and German,” and the study of words; then

Chaucer, Spenser, Hooker, Bacon, and Milton in the third year,

and a term of Shakespeare, a term of Burke and Daniel Webster,

and one of Victorian literature in the fourth year. Students who

were not majoring in English were required to enroll in one year
of study in English, to be selected from the freshman and soph-
omore work. The course in American literature' seems to have

been popular; over fifty students were enrolled in"it in 1887 |
(Clark, I, 224)

In the next few years the courses in Brmsh poetry and prose.
were restricted by dates (1550 to 1750; 1750 to 187%5); these,
with the term in American literature, -constituted a Jiterary sur-
vey for freshmen, a foundation for the more detailed work to
follow. The sophomore work, formérly Anglo-Saxon, English
philology, and Study of Words, was reduced to “Anglo-Saxon
Grammar and Prose” and ‘‘Anglo-Saxon Poetry, including Beo-
wulf.” For the junior year the name of Sidney was added to
those » of Spenéer, Hooker, and Milton. First-term work in
Shakespeare was now listed as ‘‘Shakespeare’s Plays and Poems.

_In alternate years: Tragedies, 1890-91, Comedies and Sonnets,

1891-92.” "There was a similar change in third-term senior
study: American orators, Webster and others, woulci%alternate
with Burke and others, the former listed far”liBQO f%gfﬁfhe latter
for 1891-92. For the third term,, ﬁ;rownmg 4nd Lowell” was
substitufed for the broadcr{“Vlctormn, Aged- Clark’s idea, it
would seem, was to intensify the work. '™

In other ways, too, the Umversny was begmnmg to look
something like a modern university. It was growing as well as

. becoming more complex in its mixture of specialisms and grad-
" uate and undergraduate study. Clark quotes a story from the

Bloomington Telephone of January 18, 1887, boasting that. the
faculty now numbered eleven professors, four assoc&es, and
twd tutors. “The faculty is composed of young men, the aver-
age age being only thirty-two. They are chosen without regard
to political or denominational relations. Among them are grad-
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uates of Harvard, Yale, Johns Hopkins, Virginia, \Michﬁgan, and
" Indiana universitics, and some have studied at Berlin, Leipzig,
Frcchtberg, Heidelberg, Munich, Tubingen, Geneva, Paris, Edin-
burgh, and Glasgow. Ten are natives of Indiana” (quoted in
Clark, I, 217). ' .
Lectures on campus increased rapidly from the middle
eighties to 1890. In 1884-85, under the auspices of the Lecture
Association, eight lecturers came, among them Albion W.
Tourgee, novelist and social critic, who had been an officer
with the northern forces during the war and, following the con-
flict, a court judge in North Carolina, where he was not appre- .
ciated. In 1885-86, as noticed earlier, three lecture courses were
scheduled that would continue for the next four years: one for
Sunday afternoons, one for Tuesday evenings, and a third, ata
time not specified, sponsored by students. Originally reserved
for faculty lectures, the Sunday afternoon course had, by 1885-
86, been opened to outside speakers and for the year introduced

thirty-five lecturers. One of these, James A. Woodburn, of the

faculty, spoke on “The Race Question in the South”; Professor
James Baldwin on “Books and Their Readers”; and Mrs. Mary
Wright Sewall, founder of a girl’s classical school in Indianapolis,
on “Margaret Fuller.” In the same year the ‘‘Students’ Lecture
Course” brought George W. Cable, regional novelist and short-
story writer of New Orleans, who had gained phenomenal pop-
ularity in the seventies and cighties with his accounts of Creole
life. He came again in 1888-89 for a lecture on one of his novels,
Dr, Sevier. Of the many who came during the last half of the de-
cade, mention may be made of Henry Ward Beecher, who,spoke
on “The Reign -of the Common People”; Elmer Griffith on “The
Jew in English Literature”; General Lew- Wallace on “Turkey
and the Turks”; The Reverend James MclLeod on “John Wy-
clif”; Professor Stanley Coulter, a home product, on “Thomas
Carlyle”’; Thomas A. Alford on “Hawthorne’s Philosophy”’; and
Samuel Harwood on “Whittier.” In 1887-88 the Students’
Course brought James Whitcomb Riley to entertain with “Re-
citals in Dialect.” In 1888-89, among thirty-two Sunday after-
noon speakers were Dr. Zaccheus Test, who spoke on “The
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Philosophy ' of Tennyson” and Theodore Sewall on “The
Growth of Literature.” Theodore Roosevelt came in 1889-90
for an address on “Civil Service Reform.” A Civil Service Clhub,
 with Clark’s aid, had been established on campus the preceding
- year. . ‘ ‘

With the structural change in the cighties involving the shift
from three standard courses of instruction to a departmental or-
ganization, clubs began to capture student interest from the
literary societies, though the latter, on into the nincties, drew
praise at times from The Indiana Student for their public per-
formances in oratory, debate, and essay contests. The catalogue
of 1885-86 lists some of the clubs called into being through de-

“partmental interest: the Classic, for professors-and advanced
students of Latin and Greek; the “Specialists,” founded by
Jordan with a hand-picked membership of faculty members en-

- gaged in specialized study of their subjects; and the Economics,
Club. In 1886-87 additional ones appeared: the Social Science
Club, the Language Teachers’ Club, the Mathematics and Phy- _
gsics Club; and a year later the Philosophical Club and the Civil
Service Club. Orrin Clark, rather early, had organized the
Shakespeare Club which was announced in the annual cata-
logues of the University as a part of the English program. The
statement of 1892-93, Clark’s last year at Indiana, is like those
that 'had preceded, except that it gives the year of organization: .
“The Shakespeare Club, dating from 1884, and mecting weekly
at the home of the Director, Prof. Clark, is one of the agencies
of the department.” The Indiana Student heralded its meetings;
in December, 1886, it reported, “Instead of looking up refer-
ences on Thursday évening, the Shakespeare class will meet at
the residence of Prof. Clark and, spend an hour listening to the
Professor read Henry IV in his matchless style,” and a week
later, “‘Prof. Clark is reading Julius Caesar to the Shakespeare
Club. The: Club is composed of the members of the Shakes-
peare class and a few others who are interested in Shakespearean
readings.” -

The catalogue of 1891-92 announced a new department
closely related to that of English, a “Department of General
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Literature,” under the direction of Professor Edward Howard
Griggs. Giiggs, who was on leave in 1891-92, was one of the
Indiana men whom Jordan claimed to have helped “start on the
road tos professorships in their Alma Mater” (Woodburn, I,
376-77). He was born in Minnesota in 1868 to a Connecticut
father and an Indiana mother, both of clerical ancestry. When
he was five years old the family moved to Madison, Indiana, the
home of his maternal grandparents, and latet to Indianapolis.
He completed grammar school at the age of thirteen, worked at
odd jobs in Indianapolis, and, during his spare time, read Emer-
son, Pleto, Marcus Aurelius, Carlyle, and Shakespeare. At seven-
teen he entered an evening class in literature conducted on an
experimental basis for adults by the Plymouth Institu'te, a group
of the liberal churches of Indianapolis. He attended at least two
" summer sessions of John Davidson’s school at Orange Mountain,
New Jersey. Short on college entrance requirements, he was
urged by a close friend, Charity Dye, of Indianapolis, to enter
Indiana University as a special student. Here, at the end of two
years, he had assembled enough credits to graduate. He stayed
on for a master’s degree and, while engaged in this, served as an
_instructor in English through 1889-90 and 1890-91.
Disturbed by the thought that natural sciences were growmg
‘at the expense of humanism, Griggs decided in 1891 to strike a
blow for humanism. His story runs as follows:

At the.close of my second year of teaching, at President
Jordan’s suggestion, ] sent a memorial to the Board of Trus-
tees, developing at length these views and urging the nced of
a department for the study of world literature in English.
Greatly to my surprise, the trustees acceded, ‘established the
department and gave me the headshlp of General Literature,
at the same time granting me a year’s leave of absence for
graduate study (Edward H. Griggs, The Story of an Itinerant
Preacher [Indianapelis, 1934], p. 60).

While on his way to Harvard, where he had a fellowship, he
stopped off at the John Davidson school and gave a three weeks’
course of lectures on The Faerie Queene. In the meantime Jor-
dan departed for Leland Stanford as president. A telegram from
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Jordan urged Griggs to come to Stanford. He resigned his fel-

lowship at Harvard and went. He was obligated however, to

_ return to Indiana for the year 1892-93 to give the work in Gen-
eral Literature. :

The announcerdent of the Department of Gen’éral Litera-

ture in the 1891-92 catalogue gave this description of its pro-
gram: ' ‘

Four-years’ work will be offered. The first year’s work will i
be required of all students. It will be based on the study of a
few 19th century English authors. These are chosen with the
thought that literature of our own time and race, written in-
our own language, can be most sympathetically studied and
most readily appreciated
. With this year’s WOr& as a basis, the student will then’
, turn to the world of Gf{!ecc and study the literature of that
3 marvelous people who have given much that is noblest in the
, culture of Eurepe. Through Homer, Aeschylus, Sophoclcs,
Plato, his life should be deepened and ennobled ..
Using Greek a5 a basis of comparison the student can v
now turn to a still more remote world, the Orient. In the
’ Divine Lay of the Hindoos, the Dahmnspada of the Bud-
dhists, the Zend Avesta of the Persians, he will read stranger .
stories than he has yet known, and meet ideals of civiliza-

tion almost antithetical to that by which he is surrounded

. . The Bible will be more familiar to the student, but per-
haps taken up as literature will offer an equally fertile field. :
Certain books of both the Old and New Testaments will be :

studied, and the student will then be prepared to pass to the

Medideval Christian world which will be studied through its

most complete expression, Dante, certainly one of the grea-

test masters of all time. Next the Renaissance period with

its reaction against Mediaeval life and its re-emphasis of the
life of Nature and its senses will be studied through some of )
the ‘great authors of the epoch; and the new mingling of
Greck and Christian ideals will be studied in Spenser’s Thev

Faerie Queene.

"Ehe last year’s work will be in the main devoted to the'
study of the deeper modern literature, through Goethe,
Browning and others. During the last term a course of lec-
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tures will be offered, giving a philosophical view of the de-
velopment of world-literature.

The Indiana Student expresses the student response to
Griggs’ course: “The work of Prof. Griggs’ department of Gen-
eral Literature is proving a decided success. L.U. is the only col-
lege outside Harvard that has such a chair, and Prof. Griggs con-
ceived the idea of this chair before it was announced at Cam-
bridge” (Nov. 20, 1892). In January, 1893, in a further word
from the same source: “Prof. Griggs’ work is very popular. His
classes are among the largest at L.U.” In May of the same year,
the final year of the course, “Prof. Griggs’ bi-weekly lectures

. are proving very comprchensive and make a g00d ending in
the work of his department. A general review is given of all the
world literature and arts.” For this final term Griggs brought in

‘some artists to speak on architecture and painting of the periods

covered.

Itis dlfflcult to assess thc effect of the announcement of the
new chair on Clark and his English department. He took note of
General Literature in his reorganization of the English curricu-
lum for 1891-92, which, he says, “presupposes the year of pre-
paratory study of literature. required for admission to the Uni-
versity; also the year of English and American literature re-
quired for graduation, indicated as Course 1 in the department
of General Literature, or a.fair equivalent thereof.” The last
two descriptions of English department offerings by Clark
(1891-92 and 1892-93) arc briefer and less enthusiastic than
those of the early and the middle eighties. Clark states in his
catalogue announcement of 1891:

The aim of this department will be to acquaint students
with the great works of the great ‘writers of the most impor-
tant periods throughout the history of the language and lit-
erature, and to trace certain lines of development from their
starting point to the present. The course includes Bede and
Browning, and extends through twelve centuries.

The course, as outliﬁed, moved from Old English grammar,
prose, and poetry, and Middle and Modern English in the soph-
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omore year, to courses in Chaucer and his contemporaries, the
Elizabethan Age, and Shakespeare in the junior year; to courses
in Milton and Dryden and the history of English drama and
novel in the senior year. The course for 1892-93 is a duplication
but is followed by a note to correct a difficulty that had de-
veloped from a change in University entrance requirements:

. It will be observed, that pursuant to previous announcement
T what was formerly Course I in this department,  year’s gen-
eral study of English and American literature, is now re-
quired for admission to the University. To remedy any de-
ficiencies in preparation caused by this change a special class
will be formed if justified by the number needing the In-
struction. ' - "
<A 4
In January, 1891, extension work began for the Univetsity
- without preceding announcement. Jeremiah W. Jenks, Professor
of Economics at Indiana since 1889, was invited by the Indiana-
polis Association of Collegiate Alumnae to give a series of twelve
lectures in its city, and, aftef 'ﬁafe@/ﬁf the many who had
attended did the prescribed readis z;@sed an exammatlon

they were granted by the Univeréit 7 two te;@f? urs of"
an e

Before Jenks had completed his course, Jor S AHIE

to the University Trustces that work similar to tfmfg’bf jenks

was being done by eastern schools and was spoken of as “Ex- -
tension.” The Trustees appomted a committee consisting of Y
James A. Woodburn, E.W. Huffcut, Orrin B. Clark, and Edward _ */};
A. Ross to study the matter. During.1891-92. four professors L

from L.U. gave nine extension courses in #ew cities of Indiana,
Tllinois, and Kentucky. Clark, according to the catalogue .of
1891-92, gave six lectures on “The, Development of Shakes-
peare’s Mind and Art” at Rochester, Indiana; six on “Jamcs“'
Russell Lowell, Poet” at Jeffersonville; and twelve on. ‘Tl
History of English Dramatic Literatire” at New Albany. From =y
_ The Indiana Student we know that in 1892-93 he gave e;tfen— e
g sion lectures at Jeffersonville, New Albany, and Chlcag’o (March =
10, 1893). On January 20, 1893, the Student quoted fromthe
Jeffersonville News:
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The high school ¥Yooms Werc crowded last nighf with
one of the most intelligent audiences ever gathered in this
c1ty, to listen to Prof. O.B. Clark’s third lecture in the Uni-

- versity Extension Course. Like the two preceding ones it

was on the poet Lowell, and from the very start commanded
close attention. The lecturer spoke of Lowell as the poet of
democracy, brotherhood, patriotism and war. He com-

menced entertainingly upon the socialism of the poet’s

time, his political beliefs, and pointed out the poems of
agitation, protests and ridicule, and.of commiseration too.
The only fault to find with the lecture is, that it was by far
too short. It is intellectually the finest treat that this c1ty5
has ever enjoyed. A

In November of 1892 the Student noted that “the New Al-

© bany Ledger had spoken in the highest terms of- Clark’s Uni-

versity lecture on the ‘Miracle Play’” (a part of his series on the
History of English Dramatic Literature) and, in the same issue

had stated that “Clark has three courses, one at Jeffersonville,.

and onc each at New Albany and Louisville.” A note in the
issue of March 20, 1893, observed that “Professor Clark began
his Extension course at Woodlawn Park, Chicago, Feb. 17.” In
the Chicago series Clark used two lectures from each of his three

courses. .Griggs, too, part1c1pated in extension work. Teaching

outside the halls of an institution was the kind he preferred and
to which he soon turned, becoming a celebrated lecturer.

Saunderson prepared six lectures on Rhetoric a d Oratory.
Griggs’ departure at the ¢nd of 1892-93 f«?aﬂ{r’r:l\cyear was

* accompanied by other resignations which effectively ended this

first-period of the existence of English as a distinct academic de-
partment in the University. Clark and Saunderson also left the
University in 1898. Woodburn speaks of Clark and Saunderson,
and with them two faculty members in other,departments, not
as having resigned, but as having been ‘‘rather peremptorily
dropped” from the facupty with ‘““no explanation .. . . given for

“the action, although the trustets’ minutes for March 29 mention

‘reorganizing’ these departments . . . and the advisability of no-

-

tifying the men concerned. The surmise was that if would make .

¢
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the path easier for the incoming president {Swain] ” (Woodburn,
I, 41 6). In Clark’s case, at least, it is. possible that his health
may have been noticeably failing at this time. Eleven months
after his time was up at Indiana Urnjiversity, according to an

obituary in the Student, he “died 3t his home in Ripon, Wis- -
consin, on the afternoon of May14,” where he had “been ill

for some time and death . .<fiot unexpected.” He was forty-

four 'years old. ‘A marr6t broad and liberal 1deas and . .. well

liked by all his students in the English Department Member of

Phi Delta Theta fratemlty and popular with its members” (I -

diana Student, May 15, 1894).

' During his thirteen years at Indiana, Clark had worked hard
under three presidents—Moss, Jordan, and Coulter—at bulldmg
a course in English that would train students in publlc speaking
and writing, acquaint them w1th Anglo-Saxon, Middle English
and the history of the English language and give them an appre-
ciation of the poetry and prose of English and American litera-
ture. He had quickly adjusted his courses to meet the demands
of specialization, founded the Shakespeare Club and kept it ac-
tive for mnine years, served during his last four years as secretary -
of the faculty, been active and successful in extensmn work, and
been chosen to give the main address at the dedication of the
new library (later Maxwell Hall) on January 20, 1891. He served
as chairman when the department of English became a depart- -
ment, and he led the way in determining that a principal pur-
pose of the department was to be the study of the history of
English and American literature and the history of the language.
In the years immediately after his resignation, this purpose was
somewhat obscured as the course of study Clark and his_col-
Teagues devised was altered. But the purpose he stated for the
department was soon to return to prominence in the curricu-

lum, and eventually it was to become dominant.
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The Department of Enghsh 1893-1920
Donald J- Gray

ln the perlod between 1893 and 1920 the Department of
Enghsh grew into somethmg which, in its cotwses, purposes,
direction, and even its relative size, looks very much like the De-
partment of English in the decade of its centenary. During these 3
years the Department relinquished some purposes. In particular,
its members surrendered the teaching of philology, and they
stopped giving direct attention to the teéaching of secondary-
school teachers. The dominating empha51s of the undergraduate
curriculum came again to be, as it had been durmg the 1880’s,
the teaching of literatu and literary history. At least in the -
University catalogues/tlfe graduate program began to be dis-
tinctly set off from the ndergr{lduate curriculum. The number

. of students in both programs increased, along with the enroll-

fment of the University. In 1893, there were 450-550 students
ehrolled in the University, and the Department awarded four
bachelor’s degrees and two master’s degrees in Enghsh in 1919-
20, the University’s enrollment was 3783, and the Department .
awarded sixty-seven bachelor’s degrees and five master’s degrees
in English (1920 Catalogue, p. 347; 1920 Arbutus).* The tra-
ditional responsibility for teaching entering students how to

*Scc also James Albert Woodburn, History of Indiana University, Volu;n;, 1, 1820-
1902 (Bloommgton ‘Indiana, 1940), I, 412; and Burton Dorr Myers, Trustees and
Officers of Indiana Umvernty 1820-1950 (Bloomington, Indiana, 1951), p. 431,

Other sources arc Myers’ Hxstory of Indiana University, Volume I, 1902-1937
(Bloomington, Indiana, 1952), and Thomas D. Clark, Indiana University, Midwestern
Pioneer, Volumc I, The Early Years (Bloomington, Indiana, 1970). - C
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write was by 1920 being exercised principally in a one-year
course in freshman composition required of all students and
taught by graduate students as well as by members of the fac-
ulty. Throughout the period most of the Department’s courses
continued through the entire academic yéar, but in 1915 the
University had changed from a three-term to a semester calen-
* dar, and one-semesterscourses began to be common. Not-all of
these changes were gradual. In some ways, the history of the De-
partment in these years reads as if for a time the mentbers, of its
faculty first investigated the boundaries of what a Department
of English is. and can do, and then, about 1907, settled in to
concentrate on a few of the purposes which had been defined
and a few of the means which had been tried.

The idea of an academic department commissioned to de-
cide for itself the sequence and content of a large part.of an
undergraduate’s education was still new in 1893. Undergrad-
uate$ had been permitted to choose a “major” for the first time
in 1886. Before then, as Professor Davidson notes in tie essay
which precedes this oné, undergraduates could choose only to.
enter one of three relatively fixed curricula in science, ancient
classics, or modern languages. By 1893 the number of depart-
ments which offered the three- or four-year sequence constitu-
ting a major had increased from the original eight—English was
ond of them—to nineteen. The author of a proud description of
the new system in t'hegUniversity catalogue for 1892-93 notes
not only that “workhas been abundantly enriched . . ., the de-
partments multiplied and options allowed,” but that contrary to
fearful expectation, students had~chosen to concentrate their
elections in the languages and humanities rather than in sciences
and mathematics. A survey of 160 recent graduates of the Uni-
versity showed that fifty had majored in humanities (history, .
sociology, philosophy, and pedogogy) and seventy-six in lan-
guages: twenty-nine in Greek, twenty-three in German, and fif-
teen in English (1892-93 Catalogue, pp. 15-16).

The description of the program in English in the early *
1890’s does not suggest what students were learning when they
chose to concentrate or to enroll in courses in English. That
question was asked by Martip Wright Sampseon shortly after he
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a

assumed the chairmanship of the Department in 1893, oSamp-'s_cm
had been born in Cincinnati, received a bachelor’s and a mas-

ter’s degree from the University of Cincinnati, studied in -, -

- Munich and Paris, and taught at the Umversny of Towa and at
Stanford before he came to Bloomington. During his years in
the Department—he left for Cornell in 1906—he displayed some’
remarkably versatile energies. He was very interested in the
téaching of English in the state’s secondary schools and helped
t6 organize the English teachers’ section of the State Teachers’
Association. He directed Shakespearean plays presented by the
members of the English Club and helped to found and td write
plays for Strut and Fret, the University’s first dramatic society.
" He served as the University’s faculty representative to the Big
Nine’ athletic conference. He collaborated in a textbook for
Written and Oral Composition and published editions of Mil-
ton’s lyric and dramatic poems. and two of Webster’s plays.

When Sampson came to the Department, it was uncom-
monly clear of the structures and even the personages of the re-
cent past. The largely historical sequence of courses carefully
built up by Sampson’s predecessor as chairman, Orrin B. Clark,
had by 1892-93~dwindled to three year-long courses. The re-
quired first-year course in literature was being taught in the new
Department of General Literature and required courses in rhet-
oric and composition in a new Department of Rhetoric and Ora- .
tory. But the Department of General Literature evaporated .
when Edward H. Griggs left for Stanford in 1893, and the De-
partment of Rhetoric and Oratory also disappeared after the
academic year 1892-93. William E. Henry, Griggs’ colleague in
the Department of General Literature, left when he did, and
Clark and George W. Saunderson also left the University in
1893. That left only Charles J. Sembqwer, who had joined the
faculty as an instructor in English after receiving his degree
from Indiana in 1892. He was to earn a doctorate at Pennsyl-
vania with a biography of Charles Cotton\irr 1910 and to serve
as Dean of Men from 1921 to 1941, the yefar in which he retired
from the faculty. -

In 1893 Sampson added two fa

members to his faculty
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of one: Lancelot M. Harris, who had taught Latin at Washington
and Lee and then done graduate study at Johns Hopkins; and in
the second semester, Charles Davidson, who had studied philol-
ogy and Sanskrit at Yale and then earned a doctorate in English
from Yale in 1892. Sampson also absorbed into the Department
of English some of the courses of the Department of Rhetoric
and Oratory and some of the ambitions of the Department of
General Literature. He added a few other courses in English lan-
guage and English poetry. Then, in an essay published in The
Dial in the summer of 1894 which is worthy of being repro-
duléd nearly whole, he “looked around at where he was and
what he and hlS colleagues wanted to do.

A year ago the English department of the Umversny of
Indiana was- completely reorganized, and four men—a pro-
fEssor, an associate professor, and two instructors—were ap-
pointed to varry on the work. The present course is our at-
tempt to meet cxisting conditions. Each department must
offer a full course of study leading to the bachelor’s degree.

“Our students graduate in Greek, in Mathematics, in Sociol-
ogy, in English, or in any one of the dozen other depart-
‘ments, with the uniform degree of .A.B. About a third of
the student’s time is given to required studies, a third to the
special work of the chosen department, and a third to elec-
tive studies. The department of English, then, is required to’
offer a four years’ course of five hours a week; as a miatter 4]
of fact, it offers considerably more. -

The English courses fall into three distinct natural
groups—language, composition, and literaturé—in each of
which work may be pursued for four or more years. One

J year of this work is required of all students; the rest is elec-,
tive. With two exceptlons, all our courses.run throughout

- the year.

The linguistic work is under the charge of Associate Pro-
fessor Davidson. The elementary courses are a beginning

clas®in Old English prose, and one in the history of the lani-

% ' guage. Then follow a course in Chaucer, the Mystery Plays,™
arrd Middle English romances and lyrics; an advanced course
. in Old English poetry, including a seminary study of Beo-

! .
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wulf; the history of Old and Middle English literature; and a
course in historical Eng]ish grammar, which makes a special
examination of forms and construction in modern prose. In
these classes the intention is to lead the student into inde-

~ pendent investigation as soon as he is prepared for it.

In composition, the work is as completely practical as

-we can make it. Writing is learned by writing papers, each

one of which is corrected and rewritten. There are no reti-
tations in “rhetoric.” The bugbear known generally in our

" colleges as Freshman English.is now a part of our entrance

requirement, and university instruction in composition be-

_gins with those fortunate students who have some little con-

trol of their native language when a pen is between their
fingers. We are still obliged, however, to supply instruction
to students conditioned in entrance English, and the con-
ditioned classes make the heaviest drain upon the instruc-
tors’ time. The first regular class receives students who write
clearly and can compose good paragraphs. The subjects of .
the year’s work are narration, description, exposition. In the
next year’s class, an attempt is made to stimulate original
production in prose and verse. A certain-amount of criticism
upon contemporary writing enters into this course—the ob-
ject being to point out what is good in (for example) current
magazin€s.and reviews, and thus to hold before the. §tudent
an ideal not altogether impossible of attainment. A young
writer confronted with the virtues and defects of Macaulay
and De Quincey is likelier to be discouraged or made indif-
ferent, than inspired, as far as his own style is concerned. If
he is shown wherein a “Brief” in The Dial is better than his
own review of the book, he is in a fair way to improve. And

. so with sketches, stories, and even poems. Of course current

magazine writing is not held up as ideal literature; nor, on
the other hand,.is the production of literature deemed a pos-
sible part of college study. The work in this branch of En-
glish is rounded off by a class for students who intend to
teach composition. The theory of rhetoric is studied, and
something of its history; school texts in rhetoric are exam-

ined; and finally.the class learns the first steps in teaching

by taking charge of elementary classes.
In the literary courses the required work comes first.
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Many students take no more English than these prescribed .
three terms of five hours a week; many others continue the -

study; and the problem has been to arrange the course so as

to create in the former class the habit of careful and sym- =~
pathetic reading, and at the same time to give the latter |

class a safe foundation for future work. The plan is to read
in the class, with the greatest attention to detail, one or
more characteristic works of the authers chosen (Scott,
Shaklespeare, Thackeray, George Eliot), and to require as
outside work- a good deal Sf rapid collateral reading .

" The course in English prose style begins in the second
year, and follows the method of the late Professor Minto.
Macaulay, De Quincey, Carlyle, Ruskin, and Arnold are the
writers taken up. A course in American authors finds here a
place. Then comes a course in poetry: Coleridge, Words-
worth, Byron, Shelley, Keats, Tennyson, Browning. Com-
plete editions of all the poets, except the last, are used, and
the year’s work is meant to serve as an introduction to the
critical reading of poetry. A separate course of one term in
rhetrics accompanies the poetry course. In the drama there
is a full course in Shakespeare and other Elizabethan’s
(which presupposes the first year’s work in Shikespeare),
and also a course in classical drama, Greek and French,
studied in translation. The dramatic courses begin with a
discussion of Professor Moulton’s books on Shakespeare,
and on the Greck drama, and then take up independent

study of as many plays as possible. The last regular course is

the literary seminary, which during the coming year will in-
vestigate, as far as the library will allow, ‘the rise of roman-
tic poetry in England. Special research courses are arranged
for students who wish to pursue their English studies. It
may be added that in order to graduate in English, work
must be taken in each of the three groups of the depart-
ment .

And now, as to that vexed questlon How shall litera-
ture be taught? Class-room methods vary in the department,
but our ultimate object is the same. The aim, then, in teach-
ing literature is, I think, to give the student a thorough
understanding of what he reads, and the ability to read sym-
pathetically and understandingly in the future. If we use the
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phrase “to read intelligently,” we name the object of every
_instructor’s- teaching. But in the dgfinition of this ideal we
come upon $O many differences of opinion that in reality it
means not on¢ thing but a thousand. To touch upon a few -
obsolescent notions.—to one teacher it meant to fi]l the )

y student full of biography and literary history; to another it®
meant to put the student in possession of what the best
critics, or the worst ones, had said about the artist and his
work; to another it meant making a pother over numberless
petty details of the text (a $pecies of literary parsing); to an-
other it meant harping on the moral purposes of the poet or
novelist; anything, in short, except placing the student face
to face with the work itself and actmg as hxs spectacles -
when his eyesight was blurred.

The negations of all these theories have become the
commonplaces of [to]-day—truisms among a certain class of '
teachers. To repeat those principles that have thus become ”
truisms of theory (not yet of practice—the difference is pro-
found), we have flrs} the truth that the study of literature
means the study of literature, not of biography nor of lit-
erary history (incidentally of vast importance), not of
grammar, not of etymology, not of anything except the
works themselves, viewed as their creators wrote them,
viewed as art, as transcripts of humanity,—not as logic, not -
as psychology, not as ethics.

The second point is that we are concerned with the

" study of literature. And here is the parting of the ways.

Granting we concern ourselves with pure literature only,
just how shall we concern ourselves with it? There are
many methods, but these methods are of two kinds only:
the method of the professor who preaches the beauty of the
poet’s utterance, and the method of him who makes his
student systematically approach the work as a work of art,

.find out the laws of its existence as such, the mode of its
manifestation, the meaning it has, and the significance of
meaning,—in brief, to have his students interpret the work

.of art and ascertain what makes it just that and not some-

)

61

| 62




",

The Department of English dt Indiana University, 1868-1970

else. Literature, as every reader profoundly feels, is an ap-
peal to all sides of our nature; but I venture to insist that as
a study—and this is the point at issue—it ‘must be,ap-
~ proached intellectually. 